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STRUCTURED ANALYTICAL REPORT  
 
This research study dealt with Fostering Learning Autonomy through Cognitive and 
Metacognitive Strategies to Strengthen the English Learning Process carried out 
by professors Ruth Amira Calderón Salcedo and Diana Patricia Castelblanco 
Suárez who attended the Master in Education with emphasis on Didactics at 
Universidad Libre in Bogotá. 
The key words of the study are: Learning Autonomy, Cognitive and 
Metacognitive Strategies, Cooperative and Collaborative Work and 
Continuous dialogues. 
The main theoretical sources that supported the study were Sinclair (2002), Holec 
(1981), and Lee (1997) for learning autonomy; Sinclair (1997), and Harmer (1991) 
for the role of an Autonomous English learner and an Autonomous English teacher 
in teacher education; Oxford (1990) for Cognitive and metacognitive strategies in 
foreign language learning; Priestley (1996), Jacobs & Hannah (2004) for 
Collaborative and Cooperative Learning, and finally Cotterall cited in Wallace 
(2001) for the Continuous dialogue between the class teacher and the students.  
The general to specific method was used to organize the theoretical framework, 
the deductive and Inductive method to state the logical reasoning of the theoretical 
foundations,  and the empiral methods to gather the data were surveys, group 
discussions, follow up formats, a blog, and a self-evaluation grid. 
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Action Research by Kemmis, S., and McTaggart R, (1988) was the type of 
research chosen for the study.  
The main contents of the study refers to general considerations on autonomy and 
higher education, teacher education and learning autonomy, collaborative and 
cooperative learning, learning strategies for learning a foreign language, research 
design methodology and the general description of the pedagogical strategy, data 
analysis, and the evaluation of the process. 
The pedagogical strategy was carried out with fifteen Basic English learners of the 
English teaching program at Unversidad Distrital. It consisted of developing a 
continuous dialogue and the corresponding practice of the entailments of learning 
autonomy in terms of needs, purposes, responsibility, active involvement, self-
reflection, self-monitoring, self- assessment, and collaborative and cooperative 
learning. The strategy was carried out along the current classes. The learners 
followed a pattern of  unit planning where they gave count  of experience of the  
self- monitoring of the metacognitive strategies and self-assessment of the 
cognitive strategies applied in the English learning  process. 
After finishing the intervention, it was concluded that the pedagogical strategy 
provided answer to the scientific question and fulfilled the objective of the study, 
helping learners to strengthen the English learning process through continuous 
dialogues and practice about the awareness of entailments of learning autonomy 
as part of teacher preparation required for their future teaching role. 
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INTRODUCTION 
 
This research work was framed on the importance of researching and promoting 
learning autonomy in the field of pre-service teacher education, understanding that 
learners benefit from the awareness of entailments of learning autonomy, 
necessary in the professional formation of a future teacher.  
The study emerged from the researchers’ interest in exploring and finding 
strategies to strengthen the English learning process after realizing that beginner 
students attending an English teaching program in a public university in Bogotá 
have a misconception of what learning autonomy is and this issue will be 
mentioned more detailed further in the problem statement. 
According to the students’ misconception of what learning autonomy is, it was 
necessary to check some studies, taken as framework, on learning autonomy in 
international, national and domestic contexts. The first study was entitled 
Autonomy and motivation: which comes first? done by Spratt, (2002) at Hong Kong 
Polytechnic University.  This study aimed to assess students’ readiness for learner 
autonomy in language learning by examining the students’ views in terms of their 
responsibilities and those of their teachers’, their confidence in their ability to 
operate autonomously and finally their assessment of their level of motivation to 
learn English. It also investigated the students’ actual practice of autonomous 
learning in the form of both outside and inside class activities. 
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The conclusion of the study was that motivation is a key factor that influences the 
extent to which learners are ready to learn autonomously, and that teachers might 
therefore endeavor to ensure motivation before they train students to become 
autonomous. 
In Colombia, the dissertation “The independent learning and the academic credit 
like answer to new world order in the university education” was written by Peláez, 
(2009) made an analysis of the 2566 (2003) Decree from a psycho-pedagogical 
view. This decree dealt about Colombia’s academical credits. Such analysis will 
part from concepts as: autonomous learning and metacognition. Peláez states that 
the 2566 decree aims to boost some deep changes on Colombia’s higher 
education, to raise transfer of students’ experiences from different Colombian and 
European   higher education institutions; however, such changes can only be 
possible while board of directors, teachers and students incorporate a new learning 
culture. Then it is necessary to understand the fundamentals of the Decree and the 
need to internalize such concepts.   
Another study carried out at the National University La autonomía en el 
aprendizaje y la enseñanza de las lenguas extranjeras: una mirada desde el 
contexto de la educación superior, by Bejarano, et tal, (2007) was a critical 
ethnographic research work developed at ALEX -Program for the Development of 
Autonomous Foreign Language Learning in that university. This study provided a 
description of some general characteristics of directors’, teachers’ and students’ 
subjective experiences related to autonomy in learning and teaching processes.  
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A final study checked by the researchers worked by Atehortúa, (2010) in Medellin: 
Estilos cognitivos: un acercamiento al aprendizaje autónomo de estudiantes 
adultos de lengua extranjera, referred to Cognitive styles, metacognitive strategies, 
aptitude in learning, as well as autonomy and responsibility. Results showed 
students’ inner expectations to recognize human abilities, the need to acquire 
strategic competence, the real need to openly participate in planning of goals and 
objectives, self-assessment on formative learning process, as well as turning to be 
autonomous centered learners, rather than task oriented students.  
Understanding the issues in terms of learning autonomy from these different 
previous studies the researchers found that it is necessary that teachers need to 
develop consciousness of the necessity to train learners to be autonomous, to 
incorporate a new learning culture and the necessity to implement strategies where 
the learners participate as the main subjects of the learning process.  
The problem statement identification for this research work is described as follows: 
In first instance, based on the researchers’ experience in the English teaching field 
at university levels, they have observed that the learners’ performance is currently 
limited to do or not to do what the teachers ask them to do. Sometimes the 
learners are not aware of all the importance of taking their own decisions and 
strategies that can contribute to their learning process especially in an English 
teaching program. 
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This situation made the researchers to start observing till what extent the beginner 
students at the English teaching program at the public university were autonomous 
or not in their learning process in current classes during the first semester of 2012.  
In this period of time it was observed that the learners did not care about 
suggesting changes to the syllabus of the English course according to their own 
needs, they did not like to share class work with others and they did not ask further 
questions about the class topics. They limited their actions to follow teachers’ 
instructions and did not get involved in providing ideas for class activities and not 
many students used to do the English activities suggested as part of outside work. 
Then at the beginning of the second semester of 2012, the researchers opted to 
find out what perceptions and experiences the learners had in terms of learning 
autonomy as part of the problem identification. 
A survey and a group discussion were applied, at the beginning of the course, to 
fifteen students of a Basic English course of the English teaching program at the 
Distrital University in Bogotá. The information, provided the learners, was based on 
their role as secondary school learners.  
A first survey was applied to the Basic English learners, group two, to diagnose the 
problem which is the lack of awareness about learning autonomy. Fifteen students 
answered the survey the first day of class, on August second 2012. It consisted of 
eight questions. Five open questions inquiring information about their perceptions 
of autonomy, learning autonomy, kind of activities the teachers assigned as part of 
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learning autonomy and activities they liked or did not like to do through their 
learning process. The other three were close questions. Two close questions to 
check if they did activities as part of learning autonomy outside classrooms and if 
the teachers provided tasks as autonomous work. The last question with multiple 
choice of four options was to see if the teachers checked or assessed activities of 
autonomous work. (Annex 1) 
A first group discussion was done to support the information gathered in the first 
survey applied for the evidence of the problem. It was also developed in the first 
week of classes. The students were asked to express their feelings in terms of the 
role of the teacher and the role of the student, their understanding about what 
autonomy is, activities they did outside the classroom, the way they learnt things, 
the strategies they used and the role of tasks in their learning as part of the 
evidence of the problem. The results of the analysis are stated in the introduction 
of the research (Annex 2) 
The findings from the two empirical methods showed that the students’ role in their 
classroom was to take notes in notebooks, and to do exercises only if the teacher 
asked them to do it. They also showed lack of interest to do homework outside the 
classroom, because they normally preferred listening to music, watching TV or 
talking to their friends.  
In general terms the beginner students of the English teaching program believed 
that learning autonomy was to do things they liked to do on their own, without 
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considering needs or goals of the process. They did not need any teachers’ help to 
do extra activities and autonomy was assumed to do only homework given by 
teachers. (Annex 3 and 4) 
According to these data, the researchers analyzed that the learners have a very 
low basic awareness of learning autonomy as it occurred in the results gathered 
from the two empirical methods applied. (Annex 5) 
The researchers, from this experience and theories, believe that learning autonomy 
goes beyond than only doing pieces of homework or doing things on their own 
without considering needs and purposes. Autonomous work as part of learning 
autonomy has to do with other personal or group strategies that can strengthen the 
learning process.  (Annex 6) 
The researchers consider that the lack of learning autonomy these learners have 
is, in first instance, because no one is born autonomous as Holec (1981:22) said, 
and also because at school the learners do not probably have the necessary 
training of how to learn to learn to become autonomous. On the other hand, the 
Decree 230 from MEN, (2002) states that the 95% of learners have to be promoted 
to the next academic year without caring if their learning process fulfills the 
corresponding achievements of the course or not.  
Therefore, the issues stated above could be the reasons why the students are not 
aware about the entailments of learning autonomy properly. (Annex 7)     
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According to the description of the problem stated previously, the research 
teachers consider these beginner students of the English teaching program need 
guidance to become aware of the entailments of learning autonomy in order to 
strengthen their learning process and specially because they are going to be 
teachers and they have to overcome the misconception they have with respect to 
learning autonomy.  
After understanding the problem statement, the researchers stated the following 
Scientific question: How could cognitive and metacognitive strategies make 
students foster learning autonomy to strengthen the English learning 
process? From this research question, three sub questions were also stated: 
What is the real situation of beginner students in an English teaching 
program?, What are the main theoretical and legal foundations of English 
language learning that support learning autonomy in an English teaching 
program?, and What cognitive and metacognitive strategies can be applied to 
foster learning autonomy of beginner students in current English classes?  
The Object of the study is stated as: Learning autonomy in the English learning 
process. The Field of the study: Learning autonomy in the English Learning 
process of beginner students in an English teaching program and the 
Objective of the study: To foster learning autonomy through cognitive and 
metacognitive strategies in current classes for beginner students to 
strengthen the English learning process.  
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From the previous sub questions, three research tasks were also provided with the 
purpose of guiding the development of the research process.  
The first was: the diagnostic of the evidence of real situation of learning 
autonomy of beginner students in an English teaching program. The second 
was: the identification of the main theoretical and legal foundations of the 
English language learning that supported learning autonomy in an English 
teaching program. This task corresponds to the development of the first chapter, 
and the third one was:  the design, the application and the evaluation of a 
proposal through cognitive and metacognitive strategies by fostering 
learning autonomy to strengthen the English learning process of beginner 
students in an English teaching program. This task corresponds to the 
development of the second chapter. All the issues stated above constituted the 
general framework designed for the research. (Annex 8)  
After this preliminary stage of the research study was worked, we started to 
develop the first chapter that is related to look for the theoretical framework that 
could help us to understand issues concerning learning autonomy, English learning 
and teaching, higher teacher education, and legal foundations for English teaching.  
 
The main theoretical constructs that support the research project are: general 
considerations on autonomy in higher education, higher education concerns,  
learning and teaching  in English teacher education, learning and teaching 
definition,  English teacher preparation, learning a foreign language in the field of 
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teaching, teacher education and learning autonomy,  international background of 
credit system, credit system in Colombia, autonomy in English teacher education, 
definition of autonomy, learning autonomy, autonomy in language learning, the 
autonomous English learner, the autonomous English teacher, collaborative and 
cooperative learning; learning strategies such as cognitive and metacognitive 
strategies. 
 
After having built the theoretical constructs, the next stage was to work on the 
second chapter that is related to the proposal. The chapter covers the following 
issues: the general description of the pedagogical strategy, the empirical methods 
used along the proposal development, the data analysis and the evaluation of the 
process of the proposal.   
 
The type of research chosen for the study is action research taken from Kemmis 
and Mctaggart, (1988:5) that according to the researchers was the path that could 
help best to solve the problem occurred in our professional context because it 
provided the necessary steps to take actions in terms of helping learners how to 
become autonomous learners through observing, reflecting, planning and applying 
in a spiral action of permanent reflection to improve practice. 
 
The research work was carried out in a public University. The Faculty which runs 
the English teaching program is the faculty of Education. The program is called: 
“Licenciatura en Educación Básica con Énfasis en Inglés”. The admission policy to 
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enter the teaching program requires a personal interview, the ICFES exam 
certification but there is no a specific level of English required. They normally enter 
with a very low English knowledge. The learners who participated in the study 
whose age ranged between sixteen to twenty one years old belonged to the Basic 
English course, group two, first semester. After finishing this Basic English course 
they get the A1 level according to the Common European Framework adopted 
formally by the English teaching program. The learners have to attend ten 
semesters to finally get their Bachelor’s Degree.  
 
The number of students of the sample is fifteen that corresponds to group 2 
randomly chosen by the admission office of the university.  There are nine males 
and six females, but the whole group of beginner students in this program is eighty 
and their socioeconomic stratum is from one to two, mainly. The learners showed 
interest in the teacher´s guidance of the learning process and the personal 
education which is a good step to start the development of the study. These 
students took 10 hours of English class weekly. Their study shift was from 6:00 am 
to 12:00 midday. Finally, the first day of class they signed a consent letter for the 
acceptance to participate in the research work (Annex 9) 
 
During the whole process the researchers implemented the following research 
methods: the logical and historical method as well as the analysis and synthesis 
method were used at the beginning of the study and checked throughout the whole 
process with the purpose of gathering the most important constructs in terms of 
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previous research experiences, legal issues and theoretical foundations of learning 
autonomy in international, national and local contexts. The analysis and synthesis 
method was also used with the purpose of analyzing the data and drawing the 
conclusions of the experience of the study. 
 
The general to specific method was used to organize the theoretical framework 
with respect to learning autonomy starting since higher education generalities until 
the autonomous English teacher, autonomous English learner and learning 
strategies. 
 
The deductive and Inductive methods were used to state the logical reasoning of 
the theoretical foundations as well as gathering the most relevant issues in terms 
of learning autonomy. Finally the empirical methods used were surveys, group 
discussions, follow up formats, self-evaluation grids and a blog to collect data. 
  
The second chapter provides the description of the development of the proposal 
which consisted of having a continuous dialogue between the teacher and the 
students in terms of the entailments of learning autonomy and making use of the 
cognitive and metacognitive strategies to foster learning autonomy in the English 
learning and teaching field. This strategy led to continuous self-reflections, self-
monitoring and self-assessment of the process.  
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After the description of the second chapter the general conclusions of the research 
work were provided as well as some pedagogical implications based on the 
experience and the results of the study, the theoretical references, and the 
annexes.   
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CHAPTER ONE 
 
This chapter presents the main theoretical and research contributions that have 
given a support to the study.  
 
The theoretical support will guide the researchers to make a pedagogical strategy 
that might contribute to the teaching and learning of English as a foreign language 
for beginner students of an English teaching program in a state University.  
 
1. GENERAL CONSIDERATIONS ON AUTONOMY AND HIGHER EDUCATION 
1.1 HIGHER EDUCATION CONCERNS 
Throughout the world there has been an important concern to all central 
governments in terms of developing the intellectual, ideological, political, economic 
and general social growth of mankind, that a great deal of research work on 
autonomy has been done in order to make young people more participative in 
taking decisions, in becoming more concerned and aware of critical thinking and be 
challenging in solving problems that can benefit not only their personal growth but 
social environments inside and outside  their living contexts.  
The first thing that can be said in this proposal is that no one is born autonomous. 
It needs to be acquired through a training process if teachers want the learners to 
put into practice the entailments required in a learning process and as individuals 
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in a society. In this particular proposal the study is related to a population that 
belongs to the field of higher education. 
 Zayas, (2003:33 ) argues that the teaching and learning process is not only limited 
to build knowledge and culture but it also contributes to replace acquired 
experiences along the students age growth which means that young people can 
have a positive change from the acquired one in family cores. It can also be said 
that the area of the scientific and technological revolution in modern society 
demands higher standards of quality as well as a harder work from high education 
centers for the preparation of their learning communities.  
 
Furthermore, Zayas, (2003:33) considers that the alumni need to be trained to face 
all these challenges of science, technology, culture and social developments. So, 
understanding Zayas’ considerations it is a necessity to all centers of high 
education to become responsible and engaged in the search of appropriate 
teaching and learning methods that fulfill the new challenges of social necessities 
in this modern world.  
 
Having in mind these new educational challenges, the Colombian government 
through the MEN “Law 112” (2011) devises some policies in order to prepare 
young learners to be more competent, responsible, flexible, challenging and able to 
make transformation in society based on their solid knowledge and autonomy.  
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On the other hand, the state university where the research is carried out, in its 
mission they offer education to the learning community with equity, excellence and 
competitiveness, through providing the socialization of knowledge with autonomy 
and high sense of service to the socio-cultural necessities of the city and the 
country.  LEBEI Accreditation, (2011) 
 
Wrapping up these considerations, the researchers are contributing in preparing a 
group of English teaching students of a public university through making them 
aware how to foster autonomy with the purpose of making them proposing 
transformations in society as it is considered in the general fundamentals 
previously mentioned about autonomy in the documents already cited.  
 
The next part is related to English learning and teaching in teaching education 
considering that this research project will be focused in this field.  
 
1.2 LEARNING AND TEACHING IN ENGLISH TEACHER EDUCATION 
Firstly, a definition of the terms learning and teaching is given considering that the 
participants in the research work are involved in these issues.  In first instance 
because these students are English learners and also they are getting prepared to 
become English teachers. 
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1.2.1 Learning and teaching definitions 
Learning: There are some definitions about the term. In contemporary dictionaries 
learning is “acquiring or getting of knowledge of a subject or a skill by study, 
experience or instruction”. Kimble & Garmezy cited in Brown (2000:7) gives a more 
specialized definition which is “learning is a relatively permanent change in a 
behavioral tendency and is the result of reinforced practice”. Furthermore, Brown 
(2000:7) after having gathered many other definitions of learning, extracted some 
components of the definition of learning as follows: 
1. Learning is acquisition or getting. 
2. Learning is retention of information or skill. 
3. Learning involves active, conscious focus on and acting upon events outside or 
inside the organism. 
4. Learning relatively permanent but subject to forgetting. 
5. Learning involves some forms of practice, perhaps reinforced practice. 
6. Learning is a change in behavior. 
Nevertheless, the researchers consider that the definition that best matches with 
our study is the one given by Cobb (2009). He describes learning as “the lifelong 
process of transforming information and experience into knowledge, skills, 
behaviors, and attitudes”. 
Teaching: According to the Oxford dictionary it is defined as ”the occupation, 
profession, or work of a teacher”. Although this definition as many others consulted 
has nearly the same meaning, the definition implies a lot of concerns about the role 
of a teacher.  
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For Richards and Lockhart (2005:36) teaching is a personal activity, and it is not 
surprising that individual teachers bring to teaching very different beliefs and 
assumptions about what constitutes effective teaching. On the other hand Brown 
(2000:7) defines teaching as “showing or helping someone to learn how to do 
something, providing with knowledge, causing to know or understand”. After 
supporting his ideas of teaching he concludes that “teaching cannot be defined 
apart from learning”. “Teaching is guiding and facilitating learning, enabling the 
learner to learn, setting the conditions for learning”. He also adds that depending 
on our understanding of how the learners learn it will determine the philosophy of 
education, the teaching styles, the approaches, the methods and the classroom 
techniques. 
Brown’s assumptions on teaching guide us to handle the process of the 
intervention in the study, in the sense that it depends on how teachers see the 
learners’ necessities to take decisions about the general process where the 
purpose is to foster learning autonomy to strengthen the English learning process.  
 
After understanding these basic concepts related to teaching and learning, the 
researchers will move on to the next part of the theory which is about pre-service 
teacher education in the sense that the population we are going to work with in the 
study are not only English learners but they are also attending an English teaching 
program. 
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1.2.2 English teacher preparation 
In the field of teacher preparation and practices, Richards and Nunan (2000: xi) 
stated that the learners are prepared to follow up techniques and skills to apply in 
the classroom. Nevertheless teacher education needs to go beyond in terms of 
approaches that involve teachers in developing theories of teaching, understanding 
the nature of teacher decision making and strategies for critical self-awareness and 
self-evaluation involving a high sense of reflection upon their current positions and 
real practices. 
The researchers consider that teachers in preparation need to be informed 
teachers that give count of extensive knowledge about learning and teaching. 
Therefore, the pre-service teachers require becoming aware about how to be more 
autonomous in order to take decisions in their future professional development. 
This idea is supported by Richards and Lockhart (2005: 3) who state that the 
teacher who has a more extensive knowledge and deeper awareness about the 
different components and dimensions of teaching, such as learning autonomy, is 
better prepared to make appropriate judgments and decisions in teaching.  
Another important issue cited by the authors above related to this current study is 
about critical reflection that triggers a deeper understanding of teaching. So one 
way to make learners make critical reflections as part of learning autonomy 
awareness can be done through learner and teacher dialogues proposed by 
Cotterall cited in Wallace (2001: 176). She considers that the dialogue between 
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learners and home teachers in a program is now seen as central to the fostering of 
autonomy.  If this strategy of dialogue with the learners about learning autonomy is 
carried out in current English classes, this dialogue is not considered a structured 
dialogue but informal to let the learners be more meaningful when expressing and 
sharing their ideas.   
Besides that, Richards (2000:7) affirms that the goal of teacher preparation is to 
impart strategies as competences to teachers-in–preparation. Medley cited in 
Richards (2000:8) assumes that the effective teacher differs from the ineffective 
one primarily in having command of a larger repertoire of competencies - either 
skills, abilities, knowledge and so forth that contribute to effective teaching in terms 
of learning autonomy. All these strategies for being an effective teacher assume 
professional responsibilities that learners can take charge since the beginning of 
the process of learning till future teaching experiences.  
To wrap up this concern of teaching preparation we can say that the value of 
providing the learners not only issues related to learning a foreign language but 
input in terms of learning autonomy to become effective learners and teachers is 
an important issue along the intervention as a strategy to solve the problem 
identified in the result of the evidence of the problem. Besides these previous 
concepts about teacher preparation it is also relevant to see the concerns in terms 
of learning autonomy that are framed in legal foundations for teacher education. 
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We can also say that all this framework of teacher preparation and especially 
Coterall’s position about the importance of dialogue between learners and teachers 
to foster learning autonomy play a very relevant point for the pedagogical strategy 
in this study.  
 
1.2.3 Learning a foreign language in the field of teaching  
Learning a foreign language has different purposes according to the own 
necessities of the learners but when the language is learned in the field of teaching  
it requires a better preparation in terms of understanding issues related to how to 
teach English and how to learn English. Richards (2000:3) when talks about 
second language teaching says that teacher preparation programs launch a 
student  into a career as a language teacher providing the learners with concepts 
about linguistics, pedagogy, discourse analysis and second language acquisition, 
among others, but nowadays language teaching must  also achieve a sense of 
autonomy through its own knowledge base, paradigms and research agenda.  
Moreover, the Common European Framework (2000:140) about Language 
Learning and Teaching refers to learning autonomy too. It says that learners are 
the persons concerned with language acquisition and learning processes. The 
learners have to develop the competences and strategies and carry out the tasks, 
activities and processes needed to participate effectively in communicative events. 
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However, not many learners take their own initiatives to plan, structure and 
execute their own learning processes that are part of learning autonomy. 
 
 In this sense learning autonomy must be promoted if ‘learning to learn’ is regarded 
as an integral part of language learning, so that learners become increasingly 
aware of the way they learn, the options open to them and the options that best 
suit them. Even within the given institutional system they can then be brought 
increasingly to make choices in respect of objectives, materials and working 
methods in the light of their own needs, motivations, characteristics and resources.  
 
1.3 TEACHER EDUCATION AND LEARNING AUTONOMY 
1.3.1 Definitions of autonomy 
Different definitions of autonomy were found in online-dictionaries. Some of those 
definitions are stated below: 
• It is the capacity of a rational individual to make an informed, un-coerced 
decision. In moral and political philosophy, autonomy is often used as the 
basis for determining moral responsibility for one's actions. (Wikipedia)  
• It is the independence or freedom, as of the will or one’s actions: the 
autonomy of the individual. (Dictitonary.com) 
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• It is the doctrine that the individual human will is or ought to be governed 
only by its own principles and laws. (Dictitonary.com) 
From the definitions mentioned above and the different perceptions authors 
consulted along the research work there is not a general pattern that defines 
sharply what autonomy is because authors provide a definition depending on 
particular contexts and the field where they are involved. 
Nevertheless, we have looked for other definitions of autonomy in the teaching and 
learning field that is the concern of this study. 
For Benson (2006) autonomy is “the ability of learners to control their own learning, 
influencing activities as diverse as self-access. It is also, people taking more 
control over their lives - individually and collectively”. Dam cited in Benson (1994) 
has a similar concept which is the “readiness to take charge of one´s own learning 
in the service of one´s needs and purposes”. While for Pennycook cited in Sinclair 
(2001:5) “autonomy is more based on developing strategies, techniques or 
materials in order to promote self-development” and Holec (1981) defines 
autonomy as “the ability to take charge of one’s own learning”. On the other hand, 
Little, (1991)  claims that “autonomy is a capacity for detachment, critical reflection, 
decision making, and independent action.” this capacity includes the planning, 
monitoring, and evaluating of learning activities and involves both the content and 
process of learning. 
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The researchers can see in these definitions that they have similar definitions, or 
they are related each other.   
 
1.3.2 Teacher Education Concerns about Learning Autonomy 
Within the classroom, developing autonomy in teacher education overlaps with 
principles of fostering learner autonomy and with an evolving body of professional 
knowledge, skill and expertise. Because society confers teachers and learners with 
different roles, rights and responsibilities, it is not possible to identify a perfect 
match between the processes of teacher autonomy and learner autonomy. The 
interrelationship between learner autonomy and teacher autonomy becomes clear 
when the values of co-learning, self-direction, collaboration and democratic co-
participation are consciously highlighted in relation to the following critical 
principles of action: critical reflective inquiry, and an empowerment dialogue which 
can be supported by CNA, Law 30 (1992) which in Article 4 states that the 
institution will provide the learners a reflexive thinking oriented to develop 
autonomy as part of a free thinking  and ideological pluralism that the University 
has in terms of the universality of knowledge and the particular cultural forms in the 
country. 
On the other hand among the legal foundations in terms of autonomy at the public 
University where this project is carried out, the reference document about 
curriculum flexibility and academic credits (2006:20) outlines the following issues 
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that were taken from UNESCO, (1990) in terms of fundamental abutments for 
tomorrow's education: 
a) Learn to be: It tends to promote a global personal development in terms of body, 
mind, intelligence, ethics, responsibility, individuality and spirituality to have an 
autonomous and critical thinking to develop their own judgment to determine by 
themselves what to do in different circumstances of life 
b) Learn to know: It leads to learn to understand the world around them, develop 
their professional skills and communicate with others. Learning to learn is, first, 
learning to learn exercising attention, memory, thinking, articulating the concrete 
and the abstract, deductive and inductive. 
c) Learn to do: It is linked to the issue of training and questioning about: How to 
teach students to put their knowledge in real practice and also how to take 
education to the labor market 
d) Learn to live in community: It contributes to an awareness of the similarities and 
interdependence of all human beings, considering cooperative projects as a 
method of conflict resolution. 
In addition, this document of academic credits in terms of learning flexibility 
mentions something relevant about learning autonomy that refers to the option of 
the learner to choose the ways, the academic issues and the learning moments, 
according to their training needs and institutional possibilities. These concerns 
about teacher education and learning autonomy are taken into consideration in our 
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study as it provides relevant issues that are a matter of interest for example the 
training needs of learning autonomy, the flexibility to develop activities inside and 
outside the classroom as well as the learning moments.  It is also necessary to 
focus other concerns in terms of credit systems and learning autonomy which is a 
national education policy at higher education. 
 
1.3.3   International background of credit system 
In the decade of the 1990´s the international organisms in charge of fostering 
education such as the UNESCO, declared “learning to know” as an increasing 
necessity and pillar of education that could be associated with the concept of 
autonomous learning in the sense that both terms  are assumed as the 
fundamentals to reach education throughout the life line. Peláez, (2009: 3).  
Besides that, the European community as integration and mobility strategy in the 
high education environment decided to design the well-known European 
Community Course Credit Transfer System, ECTS, which defines the academic 
work standards among the European Union countries in terms of maximum and 
minimum credits of each undergraduate program. In general terms it states that 
“Each learning outcome is expressed in terms of credits, with a student workload 
ranging from 1500 to 1800 hours for an academic year, and one credit generally 
corresponds to 25-30 hours of work”. On the other hand in the USA although they 
have not defined the academic credit system formally, they assume the notion of 
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credit as the same academic work measuring system that it is stated here in 
Colombia in terms of having the international students, teachers and researchers 
mobility among regions and countries worldwide.  
In august 2000,  there was an event called Columbus at Santa Catarina University 
in Brazil which was held with the purpose of organizing the international students 
and teachers mobility along the Latin-American and European countries with the 
policy of implementing the credit system in the region and internationally. It is 
considered the first step to start taking decisions about implementing the credit 
system in Colombia. Bejarano, (2007) 
An academic credit defined in the Decree 808 is the measuring unit of the 
student´s work in terms of weekly hours along the academic term of one specific 
subject or “espacio académico” as common reference for syllabus and hourly 
intensity in terms of student mobility, quality and certification of studies among 
higher education programs. MEN, Decree 808, (2002).  
Academic credit is relevant to be mentioned in this study in the sense that it is an 
educational policy for higher education whose purpose is to standardize the 
student´s mobility, quality and certification of studies worldwide and the term 
autonomous work takes an important role in this policy in Colombia in the sense 
that it is part of the distribution of time in each syllabus development. 
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1.3.4 Credit system in Colombia 
The recent policy for all higher education centers in Colombia to foster teaching 
centered on students was established by the decree 808, (2002) stated by “the 
Fomento de la Educación Superior ICFES” a well-recognized office from the 
Ministry of Education in charge of ruling policies for higher education. In this decree 
it was established “the crédito académico” that is defined as a mechanism to 
evaluate education quality, student mobility and interinstitutional cooperation and 
communication.  Under this decree the curricula for all academic programs need to 
be re-structured and updated inside each institution nation-wide. 
Flexibility, relevance and autonomy are key words for the modern higher 
education, in terms of equity, quality and challenges of a contemporary society. 
The decree says that one credit is worth 48 hours weekly that includes:  
Direct work hours with the teacher and independent work hours only of the learner. 
This policy also says that for an hour-work with the teacher, it is required two hour-
work of independent work of the student. In other words, one credit comprises 
sixteen hours of teaching guidance and thirty two hours of independent work of the 
student such as self-study, practicum, exams preparation, or other activities 
needed by the learner to fulfill the learning goal.   
This norm also states that the extra activities or tasks outside the classroom are 
also part of the learning process and therefore the institutions must be concerned 
33 
 
in making learners become autonomous in the learning process and as part of their 
future teaching life.  
However, there are a few more decrees or norms stated by the Ministry of 
Education that not always provide a sense of a serious responsibility of the 
student’s role in basic education. That is the case of the decree 230 stated by MEN 
(2002) that is applied to all state and private formal education of Primary and 
Secondary school which requires the institutions to have a minimum of 95% of the 
students to be promoted to the next school year. The researchers believe that this 
norm provides lack of learning autonomy in this population. It is evident when the 
learners enter the university and are asked for the strategies they follow in their 
learning process or what they understand as learning autonomy and they do not 
show much awareness about that. We could see this lack of autonomy awareness 
in the result of the evidence of the problem in the study. 
Understanding these legal issues we move on to state some concerns related to 
autonomy in English teacher education. 
Autonomy as stated by different authors comprises learners’ activities inside and 
outside the classroom with the purposes of fostering learning no matter how, where 
and how long it takes as it depends on each learner necessities, interest, and 
difficulties along the process. It requires kind of flexibility and decision making in 
each learner as Sinclair, (2001: 9) mentions. However, the real picture in English 
teaching classrooms according to Legutke &Tomas, (1991) cited in Zorro (x:29) 
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believe that there is lack of self-direction and autonomy in classrooms where 
English teaching training is given as most responsibility and activities are teacher 
centered in terms of decision making, lesson planning and methodological 
strategies.   
The Common European Framework (p141) considers the teaching training more 
learner-centered than teacher-centered in the sense that learners find ways of 
recognizing, analyzing, evaluating and overcoming their learning problems through 
the guidance of the teacher. This teaching pattern can take pre-service teachers be 
flexible and follow the learning experience in their future practice as teachers. 
Therefore, this point of view also provides the researchers more input to change 
classroom actions in order to guide the students to learn how to become 
autonomous according to their own needs.  
The English teaching program at the Distrital University in the document of self-
evaluation with the purpose of acquiring the high quality accreditation, states that 
autonomous work is related to the different tasks that students must develop 
without teacher´s supervision but with the purpose of strengthening and 
consolidating their own learning process, (2011:59).   
 
Although students are free to decide on time to carry out their autonomous work 
activities, the teacher must develop strategies for guidance that account for the 
work the students do autonomously. Therefore, it is necessary to have certain 
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control of the students’ autonomy in the sense that this work takes part formally in 
the time distribution of the academic field. 
 
The paradigm of having self-study sessions as autonomous work has no intention 
of making English learning easy and uncontrolled but making the learner’s effort 
rewarding in the sense that the student can have feedback on progress at any 
learning step  he is working on. 
 
The following item talks about the specific description and concepts related to 
learning autonomy. 
 
1.3.5 Learning autonomy 
Some authors were consulted about the concepts and perceptions they have on 
learning autonomy as a support for the researchers to have a broader 
understanding of learning autonomy.  According to Sinclair (2001:9) learning 
autonomy entails a capacity and willingness to act independently and in co-
operation with others, as a socially responsible person. Besides that, Lee (1997) 
says that it is the self-directed process that involves taking responsibility for the 
objectives of learning, self-monitoring, self-assessing, and taking an active role in 
learning.   
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Another relevant perception is given by Holec (1981) who states that students are 
not born with a sense of autonomy but they need a training of how to learn to learn 
especially if it is foreign language learning. He also adds that if the students do not 
get the necessary guidance how to become independent in their learning process, 
they do not have clearly understood what the term “learning autonomy” implies. 
 
Besides that, Sinclair, (1997) adds that learning autonomy requires careful 
interpretation of the particular cultural, social, political and educational context in 
which learning autonomy is taking place. She also says that autonomy is not 
simply a matter of placing learners in situations where they have to be independent 
but there must be a previous step which is preparation in order to have the 
guarantee that they will benefit from this experience in terms of developing a 
capacity for making informed decisions about their learning or in terms of improving 
their competence. 
 
According to this, Dickinson and Carver cited in Sinclair (1997:8) say that self-
direction is an important part of preparation for autonomy, but this needs to go 
hand in hand with psychological and methodological preparation for autonomy, i.e. 
the encouragement of positive attitudes towards taking on more responsibility and 
the development of greater metacognitive awareness, respectively. This implies an 
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important supporting role of the teacher or the self-access facilitator in developing 
autonomy.  
Once the researchers have had a broader understanding of the entailments of 
learning autonomy and the importance of the role of the teacher to prepare and 
guide the students how to be autonomous learners, they can find the appropriate 
strategies to use inside the current classes along the research work.  
 
In that way, the researchers can conclude that if the learners do not have the 
necessary guidance to become independent in their learning process they will keep 
thinking that what they are doing as autonomous work the right. To change these 
learner’s perceptions it is the role of the researchers to take decisions to do 
something in order to make learners have a positive change with the purpose of 
becoming autonomous learners through a previous preparation for this change. 
 
Therefore, it is also necessary to mention below some outstanding aspects related 
to the principles of autonomy in language learning. 
 
1.3.6 Autonomy in language learning 
Autonomy in the language learning has been a preoccupation since the earliest 
teaching experiences for example since the 1970s when the Council of Europe 
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Modern Languages Project began actively to focus on the development of 
autonomy in adult learners. In the 90s the development of learner autonomy 
independently of having different interpretations it became to be universally 
accepted as an important general education goal. Sinclair (1997:6)    
 
The general framework of training the learners to learn autonomy in the language 
learning demands the establishment of effective and appropriate strategies which 
contribute to learners to find the best ways to learn a language and also to develop 
consciousness about their responsibility of their own learning. For example to 
become aware about the importance of collaborative and cooperative learning 
among others.  
 
Some issues on the autonomous English learner and autonomous English teacher 
are to be described below as part of roles of active characters in development of 
how to learn autonomy. 
       
In the context of foreign language learning, Holec defines autonomy as the ability 
to take charge of one’s own learning.  The role of the teacher for autonomous 
learners is to help them to assume the responsibility for making decisions of their 
learning in 1) determining the objectives, 2) defining the contents and 
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progressions, 3) selecting methods and techniques to be used, 4) monitoring the 
procedure of acquisition, and 5) evaluating what has been acquired (Holec, 1981, 
p. 3). 
 
1.3.7 The autonomous English learner  
A learner in the perspective of becoming autonomous, according to Sinclair, (1997) 
needs to be self-aware and understand the reasons for their attitudes and feelings 
towards language learning and as language learners, inquisitive and tolerant in 
terms of finding more about how the language works and how to apply this 
language, self-critical in the sense of monitoring their progress regularly, being 
realistic that the process is sometimes hard work, and takes time to learn a 
language, requires willingness to experiment different learning strategies and 
practice activities, must be actively involved  in language learning and finally be 
organized in time and materials used inside and outside classrooms for being 
successful autonomous learners. 
 
1.3.8 The autonomous English teacher 
At the present time when we deal with language teaching there is something 
relevant that teachers have to take into account apart from teaching the language 
itself. It is the understanding that they are human beings that need help to develop 
themselves as individuals who take part of a community. Therefore, it can be said 
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that teachers’ autonomy has to do with the outcome of a process of professional 
development in terms of strengthening the learning process. 
 
Retaking the professional development in terms of strengthening the learning 
process Sinclair (2001:8) highlights something important as the role of the teacher 
in our study that is: “promoting learning autonomy is matter of empowering learners 
so that they are in a better position to take on more responsibility for their own 
learning than before” 
 
Apart from this important issue mentioned above  in the teaching of a foreign 
language there are  different methodological approaches and techniques to teach a 
language but we as researchers have to look for the most appropriate that fulfill the 
learning necessities that lead to the personal and academic growth of the students. 
This position is supported by Harmer (1991:36) who says that methodologists have 
turned their attention not just to the teaching of the language but also to training 
students how to be good learners. She says that if the students make the most of 
their own resources and if they can take their own decisions about what to do next 
and how best to study, so the argument goes, their learning is better and they 
achieve more. Ideally, therefore, a language program would be a mixture of 
classwork and self-study. (self - directed learning) 
 
McGrath (2000) outlines a conception of teacher autonomy as "self-directed 
professional development” that involves among other things, teacher research, 
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reflective practice and action research”. On the other hand, Thavenius (1999:160), 
for example, defines the autonomous teacher as one "who reflects on her teacher 
role and who can change it, who can help her or her learners become autonomous, 
and who is independent enough to let her learners become independent". With 
these general principles of autonomous learners and teachers, something else is 
needed to know in terms of developing strategies to become autonomous and that 
is the cooperative and collaborative work. 
 
 
1.4 COLLABORATIVE AND COOPERATIVE LEARNING. 
 
Collaborative and cooperative learning play an important role in the teaching to 
students of how to be autonomous in this proposal in the sense that one of the 
students’ wrong perceptions in the evidence of the problem about learning 
autonomy is that they believe autonomy is only to work on their own without any 
help from others and a practice outside the classroom. Nevertheless, different 
authors think that in learning processes it requires the help or contribution of 
others. For example Dam cited in Benson (1994), states that readiness to take 
charge of one´s own learning in the service of one´s needs and purposes entails a 
capacity and willingness to act independently and in co-operation with others. 
Considering the relevance of the role of the teachers as guides in the process of 
fostering learning autonomy it is necessary to promote the development of the 
collaborative and cooperative learning in the current classes throughout the 
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intervention. The development of collaborative and cooperative learning in this 
study is done by means of working in small or big groups in order to focus on 
language issues and on reflections about the role as learners and the help that 
they can get each other from working together based on their common goals and 
needs.  
 
The researchers believe that the process of working collaboratively benefits the 
learners in the sense that they have to learn to share knowledge and to understand 
that it is vital that in a school community it is relevant to care about other students’ 
learning. 
 
Therefore, the practice of collaborative and cooperative learning develops critical 
thinking competences in the learners since they start their English language 
teaching.   
 
The following part describes briefly the concerns about collaborative learning and 
cooperative learning separately although the researchers consider that the two 
terms are closely related. 
 
1.4.1 Collaborative Learning 
For this proposal which is fostering learning autonomy, it is not necessarily a 
synonym of learning individually. Nunan cited in Zorro (x:23) mentions that 
collaborative learning constitutes a fundamental element in the development of 
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language competence. Although the learners can create meanings individually, 
these meanings can only acquire communicative meaning when they are 
presented in a social interaction. For Priestley (1996:193) collaborative learning is 
the intentional processes of a group in order to facilitate a work and fulfill a specific 
objective. She believes that the collaborative work promotes the gathering of 
common goals in small groups. It does not mean to distribute tasks but promote a 
positive interdependence among the members of the team with a sense of 
compromise and responsibility in terms of learning and teaching reciprocally.     
In this sense we believe that the learning of a language through collaborative 
learning is considered a social process of meaning making.  
 
1.4.2 Cooperative learning 
For thousands of years, humans have based the value of cooperation in a broad 
range of endeavors including education. This has been stated by Jacobs and 
Hannah (2004:97) who think that cooperative learning involves more than just 
asking students to work together in groups. Instead, conscious thought goes in to 
helping students make the experience as successful as possible.  
The following Principles of Cooperative learning valuable in this study are 
mentioned by Jacobs and Hannah: 
1. Heterogeneous grouping means that the groups in which students do 
cooperative learning tasks are mixed on one or more of a number of variables 
including sex, ethnicity, social class, religion, personality, age, language 
proficiency, and diligence.  
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2. Collaborative skills such as giving reasons are those needed to work with others.  
3. Group autonomy encourages students to look to themselves for resources rather 
than relying solely on the teacher. Teachers must trust the peer interaction to do 
many of the things they have felt responsible for themselves. 
4. Simultaneous interaction mentioned by Kagan, (1994) affirms that  classrooms 
in which group activities are not used, the normal interaction pattern is that of 
sequential interaction, in which one person at a time – usually the teacher – 
speaks. In contrast, when group activities are used, at least one student per group 
is speaking.  
5. Positive Interdependence lies at the heart of collaborative learning. When 
positive interdependence exists among members of a group, they feel that what 
helps one member of the group helps the other members. It is this “All for one, one 
for all” feeling that leads group members to want to help each other, to see that 
they share a common goal.  
According to Priestley (1996:166) cooperative learning is powered since the 
interactive, reflective and dialogical work, with the purpose of aiming practical, 
attitudinal and cognitive achievements. It implies links and relationships in a mutual 
correspondence. She thinks that with the cooperative learning the teacher can 
obtain the following learning benefits:  
1. Greater output 
2. Better interpersonal relationships  
3. Greater self-esteem 
4. Greater self-responsibility and 
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5. Greater thinking abilities  
All these fundamentals in terms of cooperation and interaction among the learners 
and the teachers are considered important issues inside the research work but also 
the researchers have to look for the strategies that work best in terms of helping 
the learners involved in the research to learn and become aware about the 
different entailments and actions inside and outside the class with respect to 
learning autonomy with the purpose of strengthening their English learning 
process.  
 
The researches want to let the learners of the study become aware of all the 
benefits that collaborative and cooperative learning provide in their learning 
process as part of learning autonomy. These two issues collaborative and 
cooperative learning for instance make part of some learning strategies that are 
going to be used during the proposal of the research. 
 
1.5 LEARNING STRATEGIES FOR LEARNING A FOREIGN LANGUAGE  
As mentioned above some learning strategies are going to be implemented 
throughout the intervention of the proposal. Wenden (1998:18) defines learning 
strategies “as mental steps or operations that learners use to learn a new language 
and to regulate their efforts to do so”. Adding to this, Skehan (1998: 237) says that 
the strategies may partly reflect personal preference rather than innate 
endowment.  
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On the other hand Oxford (1990) defines them as “specific actions, behaviors, 
steps, or techniques such as seeking out conversation partners, or giving oneself 
encouragement to tackle a difficult language task used to enhance their own 
learning”. She also adds that when “the learner consciously chooses strategies that 
fit his or her learning style and the L2 task at hand, these strategies become a 
useful toolkit for active, conscious, and purposeful self-regulation of learning”.  
 
Besides that, she says that “learning strategies can be classified into six groups: 
cognitive, metacognitive, memory-related, compensatory, affective, and social 
strategies”  
 
Among these different groups of strategies cited in Oxford, the researchers opted 
to take only some cognitive and metacognitive strategies to foster learning 
autonomy considering that these strategies were more closely related to planning, 
monitoring and evaluating the learning activities and the learning outcomes of the 
language.  
 
These strategies have been opted because Sinclair, who is the main author 
chosen by the researchers as the guide for the development of the intervention, 
frames these two strategies in order for learners to be in a position to make 
informed decisions about their learning.  
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Furthermore, to have more support about the concerning of learning strategies we 
have consulted  other authors such as Allwright, (1990) and Little, (1991) cited in 
Oxford (2003:8) who remark that learning strategies can enable students to 
become more independent, autonomous and lifelong learners.  Considering that 
students in this case the learners of the study are not always aware of the power of 
consciously using L2 learning strategies for making learning quicker and more 
effective, the researchers believe that the role of the teachers is to help their 
students to develop awareness of learning strategies as part of learning autonomy 
to foster a good English learning process. 
  
In the next part issues related to cognitive and metacognitive strategies are going 
to be defined and described as they are the key strategies used in the intervention 
as mentioned above. 
 
1.5.1 Cognitive and metacognitive strategies 
Before starting to mention about cognitive and metacognitive strategies it is 
necessary to understand the role of metacognition. For Ocaña, cited in Pelaez 
(2009) metacognition is a macro process of a higher order characterized by high 
level of consciousness and self- control whose purpose is to manage basic and 
minor cognitive processes. Flavell cited in Pelaez (2009) who invented the term 
metacognition says that it consists primarily of an understanding or perception of 
the ways different factors act and interact to affect the course and outcome of 
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cognitive enterprises.  Finally for Pelaez, (2009) it is the axis of autonomous 
learning.  
 
Flavell establishes two kinds of metacognition. The former is called metacognition 
of knowledge that for Sinclair (2001) it is the cognitive strategies and the latter is 
the metacognition of experiences that for Sinclair it is the metacognitive strategies 
that refer to the process of reflection or analysis of thoughts in terms of how we use 
strategies help to regulate and verify our own learning, and similarly to monitor the 
way we solve problems and the products of those activities.   
 
Learners cannot become autonomous language learners and users only by 
becoming aware of how to do things to learn but the researchers believe that for 
learners to become step by step more autonomous is through the practice of 
experimenting the cognitive and metacognitive strategies provided and the 
reflections and dialogues upon these experiences.  
 
It is relevant in this study to have a defined concept of cognitive and metacognitive 
strategies as they are the tool for the researchers to foster learning autonomy and 
on the other hand because cognitive strategies are embedded inside metacognitive 
strategies. The practice of any existing system of strategies is only a proposal to be 
tested in practical classroom use or through research works that lead to improve 
language learning. Oxford (1990: 16). 
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1.5.1.1 Cognitive Strategies  
“Cognitive strategies are one type of learning strategy that learners use in order to 
learn more successfully. These include repetition, organizing new language, 
summarising meaning, guessing meaning from context, using imagery for 
memorization. All of these strategies involve deliberate manipulation of language to 
improve learning”. Taken from the British Council web page. 
 
According to Oxford (1990:43) cognitive strategies are essential in learning a new 
language. These strategies are varied ranging from repeating to analyzing 
expressions to summarizing and are considered practical for language learning. 
Among these strategies she states a four set of cognitive strategies:  
• Practicing  
• Receiving and sending messages 
• Analyzing and reasoning 
• Creating structure for input and output 
 
In this table we can see the complete diagram of the Cognitive strategies stated by 
Oxford, (1990). 
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The practicing (repeating and recognizing) and the analyzing and reasoning 
(reasoning deductively and analyzing expressions) as cognitive strategies are the 
most used by the students inside and outside practice during the research work. 
 
1.5.1.2 Metacognitive Strategies 
According to Purpura cited in Oxford (2003:12) metacognitive strategies have "a 
significant, positive, and direct effect on cognitive strategy use.”  For Wenden, 
(1998:34) metacognitive strategies are skills used for planning, monitoring, and 
evaluating the learning activity. In the development of metacognitive strategies the 
learners identify their own learning style preferences, needs, planning for an L2 
task, arrange a study space and a schedule, monitor mistakes, and evaluate task 
Original source from Oxford,  (1990) 
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success and any type of learning strategy.  He outlines some of these strategies as 
follows: 
• Directed attention, paying attention to specific aspects of a task. 
• Self-monitoring, i.e., checking one's performance  
• Self-assessment, i.e., appraising one's performance in relation to one's own 
standards; 
• Self-reinforcement, rewarding oneself for success. 
Oxford (1990:153) has a different frame of skills that are:  
• Centering your learning 
• Arranging and planning your learning 
• Evaluating your learning 
In this table we can see the complete diagram of the metacognitive strategies 
stated by Oxford, (1990). 
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 Among these metacognitive strategies the researches opt to work with evaluating 
your learning in terms of self-monitoring and self-assessment due to the 
intervention which is framed from Sinclair’s pattern in this study.  
To work with the cognitive and metacognitive strategies in the intervention to help 
learners be in a position to make informed decisions about their learning, they 
need to develop a greater awareness of at least three important areas of 
metacognition according to Sinclair (2001: 9) 
• Learner awareness: awareness of the social, cultural and political 
context.  
• Subject matter awareness: target language. 
• Learning process awareness: how to learn a foreign language.  
Original source from Oxford,  (1990) 
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These areas of metacognition embrace different aspects but the researchers have 
chosen for the intervention only the most relevant ones as follows: 
 Learner awareness (i.e., social, cultural and political context)   
 
             Who and Why? 
 
- expectations  
- needs 
 Subject matter awareness (i.e., of the target language)  
           What? 
- Language systems 
- cultural appropriacy 
 Learning process awareness (i.e., how to learn a foreign language)  
           How? 
- activity evaluation 
- Self-assessment 
- monitoring progress 
To conclude this chapter where the theoretical framework was constructed as the 
basis for the development of this research work called Fostering Learning 
Autonomy Through Cognitive and Metacognitive Strategies to Strengthen the 
English Learning Process it can be said that learning autonomy does not only 
concern with making students learn how to be autonomous but the most important 
thing is that theory is useless if the practice of it is not carried out. Therefore we as 
researchers have taken more awareness on the importance of the process to be 
carried out in the intervention as a pedagogical strategy to help learners overcome 
the misconception of what learning autonomy is. 
54 
 
CHAPTER TWO 
PEDAGOGICAL STRATEGY: FOSTERING LEARNING AUTONOMY THROUGH 
COGNITIVE AND METACOGNITIVE STRATEGIES TO STRENGTHEN THE 
ENGLISH LEARNING PROCESS 
 
This chapter presents the design, the application and the evaluation of the 
pedagogical strategy. 
  
We opted to work with action research considering that it provides us the 
necessary steps to take actions in order to solve the particular problem which is 
related to learning autonomy. This type of research is framed in the qualitative 
approach to carry out a research work.  According to Carr and Kemmis (1986:162) 
action research is described as a small-scale intervention in the functioning of the 
real world and a close examination of the effects of such intervention. A more 
detailed description of action research is provided by Kemmis and Mctaggart 
(1988: 5) who say that “it is a form of collective self-reflective enquiry undertaken 
by participants in social situations in order to improve the rationality and justice of 
their own social or educational practices, as well as their understanding of these 
practices and the situations in which these practices are carried out”. 
 
Besides that, they say that the purpose in this type of action research is not to 
provide generalizations to other populations but to understand, act and reflect in 
terms of solving a particular problem. 
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These authors also provide a practical guide embedding four stages whose 
essential aspects are: planning, application, observing and reflecting. It is important 
to mention that the original format by Kemmis & Mctaggart, (1988) has been 
adapted a little by the researchers. 
  
 
Before describing how this framework was applied in our study, the four stages are 
described very succinctly like this: 
Observing:  In essence observation is about documenting the effects of critically 
informed action by using appropriate methods and techniques agreed upon 
beforehand. Throughout the observation phase, one should be persistent about 
monitoring and plan it well – collecting compelling evidence is essential to ensure 
that people are learning from what their experience actually is. (Kemmis & 
McTaggart 1988:11). 
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Planning: This stage involves a period of reconnaissance and problem analysis 
before drawing up a strategic plan of action. The general plan must be flexible 
enough to adapt unforeseen effects and constraints. (Kemmis & Mctaggart 
1988:11). 
 
Application: This stage involves the implementation of action plans that assume the 
character of a material, social and political struggle towards improvement. Due to 
this flexibility, negotiation and compromise may be necessary. Change may be 
slow and build in small steps. (Kemmis & Mctaggart 1988:11).  
 
Reflecting:  This stage involves the researcher reflecting on the results of the 
evaluation as well as on the way the whole action and research process went 
(making sense of evidence). Reflection is usually aided by discussion amongst 
participants. Group reflection leads to the reconstruction of the meaning of the 
social situation and provides the basis for the revised plan (Kemmis & McTaggart 
1988:13).  
 
In the case of this study planning corresponds to the step of identifying and 
analyzing the problem and looking for the possible ways how to help students 
foster learning autonomy in their current English learning process. The decision 
was to provide continuous dialogues and practice related to the awareness of 
some cognitive and metacognitive strategies as part of entailments of learning 
autonomy along the development of the course syllabus.  
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 Then the application was to provide the continuous dialogue in terms of cognitive 
and metacognitive awareness as part of entailments of learning autonomy in every 
single unit of the syllabus.  These dialogues involved teacher and students 
reflections on learning: planning learning, and setting goals, students’ self-
assessment and self-monitoring of the process along the unit, as well as the 
evaluating learning activities, and exploiting learning resources. Sinclair, (2001). In 
this way the researchers were collecting data directly from the students. 
 
The observation was followed by applying the chosen empirical methods where the 
learners provided the data based on the actions developed in the intervention. 
Sometimes we had to ask students to provide information in Spanish considering 
that they were not able to express their thoughts well in English understanding that 
they are basic learners of English.  
 
The reflection stage was done by means of the data collected where the 
researchers could monitor and reflect on the findings of the experience of the 
process considering that the actions taken were led to have changes of this social 
situation for improvements in the English learning process. 
 
Finally, it is important to say that the framework of this action research was 
adapted by Kemmis & McTaggart (1988) as mentioned before and it has relevant 
support in the development of the proposal by following Sinclair´s (2001) 
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framework. We consider that both frameworks make emphasis on the reflection 
stage not only for the learners of the process but for the teachers as researchers 
too.  
 
2.1 GENERAL DESCRIPTION OF THE PEDAGOGICAL STRATEGY 
 
The main aspects of the pedagogical strategy are described in this part of the 
second chapter. 
 
The intervention was carried out along the second term of 2012 and two sessions 
at the beginning of the first semester of 2013. 
 
The development of the pedagogical strategy was by having current classes where 
the students had to develop the communicative and linguistic issues organized in 
six units that are stated in the syllabus.  
Throughout the current classes, a continuous dialogue was carried out 
simultaneously between the teacher and the students in terms of learning 
autonomy. The learners had to put into practice the different cognitive and 
metacognitive strategies making emphasis on collaborative and cooperative 
learning and providing self-reflections, self-evaluation and self-assessment during 
the intervention. Benson, (2006) supports this part of the process saying that 
“autonomy is the ability of learners to control their own learning where take control 
over their lives individually and collectively”. It means that the learners need self-
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actions and collaborative learning actions in order to become aware about the 
benefits that strategies used provide them in terms of learning autonomy in the 
English learning. 
 
The first activity was done on August second in order to have an informal 
conversation between the head teacher and the students to share some issues 
about the research project and to ask the learners for their concern to participate 
freely as members in the intervention. 
 
The same day of this first meeting, the teacher presented and made the 
socialization and partial negotiation of the course syllabus (Annex 15).  
 
This partial negotiation is based on their own necessities, interest and methodology 
understanding that the other parts of the syllabus are officially stated by the 
academic board of the teaching program (Annex 16).  
 
After the socialization of the syllabus the learners worked on a self-evaluation grid 
regarding their own feelings about their English skills training experience. (Annex 
14) 
 
The learners provided a general picture about their expectations, interests and 
purposes of starting the English teaching program where we got surprised because 
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most of them are attending the program for different personal reasons except 
interest in becoming future teachers. (Annex 17) 
 
After that, the students were asked to get the textbook, workbook, dictionary as the 
main reference to start developing the English classes. The series of the material is 
called New English File, elementary student book and workbook. They were also 
asked to accept an invitation to join an on-line web page designed with the purpose 
of providing an English learning resource but also as an empirical method for 
teachers to collect data.  
 
In each unit, a planning design unit format taken from Sinclair’s pattern was given 
to students. The format covers three stages. Stage 1: Revision and reflection of the 
previous unit worked, Stage 2: Socialization of new language topics of the unit, 
Stage 3: Self-monitoring and Self-assessment of the process and a general 
reflection box to put personal planning to solve difficulties.  Six units were worked 
throughout the whole semester as there were many other extra-curricular activities 
programmed with first semester students in the teaching program. (Annex 18) 
 
An example of how the different stages were applied in each unit is the following 
one:  
The students were given the unit planning format to work in small groups at the 
beginning of the first class of each unit where they had to develop the first stage 
that refers to make an evaluation checking of the previous activities and learning 
61 
 
topics. In the second part of this stage they had to check the planning for next unit 
and they could suggest changes in terms of activities or methodology if they 
considered them necessary. All the six units did not have a fixed number of hours 
because it depended on the linguistic issues to work and the corresponding 
activities. Nevertheless, the average of hours per unit contents was between ten to 
fifteen hours.  
 
The second stage had to do with the development of unit contents according to the 
planning of the unit. The time spent in each unit varied because it depended on the 
necessities, the difficulties and the type of the activities for the language topics and 
the issues related to the intervention. For example, during the development of each 
unit a continuous dialogue stated mainly by Coterall (2001) was provided with 
respect to cognitive and metacognitive strategies as well as the entailments of 
learning autonomy.  
 
In third stage, considered the most important part for the researchers because 
each student had to realize about their own needs and planning in order to solve 
their difficulties, the learners had to make the self-monitoring and self-assessment 
part of the process and the general reflections in a specific box designed for that.  
 
In the self-monitoring part of the process of this stage they gave count about the 
metacognitive strategies they practiced and in the second one that is the self-
assessment they provided information about the cognitive experience dealing with 
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each learning skill in their process and in this stage the learner were provided a 
reflection box to put their personal planning to solve difficulties found in their 
learning experience in the corresponding unit for further actions. (Annex 12) 
 
As conclusion of this part it was the general outline to implement Sinclair’s pattern 
in every single unit where the most important strategy of the teacher was the 
dialogue for promoting personal and group reflections on the students in terms of 
the entailments of learning autonomy, cognitive and metacognitive strategies 
including the role of the student and the role of the teacher. (Annex 19) 
 
2.1.1 Objectives of the pedagogical strategy  
 
 To make students become aware of the different entailments of learning 
autonomy and to apply them inside and outside the classroom. 
 To make students aware that they are being trained not only in the English 
learning but in becoming EFL teachers. 
 
2.1.2 Contents of the pedagogical strategy 
 
The framework to carry out the pedagogical strategy is stated in terms of Sinclair’s 
pattern, the cognitive and metacognitive strategies, the syllabus of the course, and 
the blog as a technological resource that promoted building of language knowledge 
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and a source of collecting information for the research as well as the role of the 
teacher and the role of the learner. 
To solve the problem stated in this study, we opted to follow and adapt Sinclair’s 
pattern (2001) as the most appropriate because our strategy is implemented in the 
current teaching practices along the course. 
This adapted pattern has the following characteristics: 
 Promotes informed decision making in terms of cognitive and metacognitive 
strategies for a positive change in their learning process. 
 Includes three stages when developing each unit. 
 Stage 1: Revision and reflection of the previous unit worked 
 Stage 2: Socialization of new language topics of the unit 
 Stage 3: Self-monitoring and Self-assessment of the process and  
 A general reflection box to put personal planning to solve difficulties. 
(Annex 12) 
Moreover, the familiarization and application of some cognitive and metacognitive 
strategies are worked simultaneously along the development of the methodology of 
the course.  
 Cognitive strategies: The practicing (repeating and recognizing patterns) 
and analyzing and reasoning (reasoning deductively and analyzing 
expressions and patterns) 
 Metacognitive strategies: Evaluating your learning (Self-monitoring and Self-
assessment) 
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Another issue worked along the methodology of the course was specifically the 
awareness of the entailments of learning autonomy understanding that this is an 
issue that the learners lacked of knowledge when they started the course. For this, 
we designed the following framework for the students based on the different 
concepts about learning autonomy provided   by different authors such as Sinclair, 
Benson and Holec among others. 
ENTAILMENTS OF LEARNING AUTONOMY 
               
 
 
Adapted from Sinclair, (2001), Benson,(2006) & Holec, (1981) 
2.1.3 Methodology of the pedagogical strategy 
 
The methodology implemented along the pedagogical strategy was centered on 
dialoguing following Cotterall’s proposal cited in Wallace (2001: 176) who says that 
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“one way to make learners make critical reflections as part of learning autonomy 
awareness can be done through learner and teacher dialogues”. 
 
Apart from making the continuous reflections on issues related to learning 
autonomy which was our main concern there was also a continuous cultural 
awareness through the use of the blog where the learners could interact and share 
opinions, questions and general English knowledge and culture with native English 
speakers. 
  
There was also a friendly environment to develop the communicative competence 
of the English language and the awareness of learning autonomy in the current 
classes. The self-assessment and self-monitoring of the process also played an 
important role during the intervention. 
 
2.1.4 Activities of the pedagogical strategy 
 
During the current methodology of the intervention, many activities were carried out 
in order to make students aware about the entailments of learning autonomy and 
the cognitive and metacognitive strategies practice. Some of these activities are 
stated below:  
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Video workshops 
A video related to an experience of learning autonomy was uploaded in the blog as 
an example of the importance of developing certain cognitive and metacognitive 
strategies as part of learning autonomy where the students had to share certain 
issues related to the experience and made further reflections upon that. 
 
                 Video 
 
               Comments 
 
 
Forum activities 
There were different topics uploaded in the forum with the purpose of developing 
cognitive strategies in reading and writing as the example below. Other activities 
were also uploaded for further reflections in terms of cultural issues and awareness 
of cognitive and metacognitive strategies. 
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Reading News 
 
Comments and Opinions 
 
 
Film workshop activities 
Different workshop activities were carried out with the purpose of developing 
cognitive strategies for example building up vocabulary and daily expressions. 
There was a final film called “El profe” where the students developed a workshop 
and a group discussion activity to make reflections about the role of a teacher. 
(Annex11) 
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Blog activities 
There were different activities uploaded in order to make students build up 
cognitive strategies as well as metacognitive strategies. The example below was 
an activity uploaded by a British guest whose topic was to motivate the learners 
reflect about the importance of reading habits. Lots of contributions were provided 
by the participants of the blog.  
 
Reading News 
 
Comments and Opinions 
 
 
On-line web page activities 
Some activities were developed inside and outside the class mainly for developing 
language awareness practice as part of cognitive strategies like grammar building, 
vocabulary, pronunciation patterns, listening, reading using different web pages 
such as:  
http://www.bbc.co.uk/worldservice/learningenglish/ 
http://edition.cnn.com/ 
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http://www.wordreference.com/ 
http://www.englisch-hilfen.de/en/exercises_list/alle_grammar.htm 
http://host-d.oddcast.com/php/application_UI/doorId=137/clientId=49/  
http://www.enladisco.com/billboards-80s/ among others. 
 
 
Classroom dialogues  
Dialogues were promoted along the pedagogical strategy mainly with the purpose 
of making students learn and reflect in terms of learning autonomy and issues 
related to the contents of each unit. The dialogues also promoted the development 
of writing and speaking as well as making students to break the ice and sometimes 
releasing nervousness in public speaking.  
 
In the speaking activities, the learners were aware that the most important thing in 
the English learning process is to express and share ideas without focusing much 
on how many mistakes are made when speaking. 
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Face to face tutorials were also carried out in order to provide feedback of the 
learning process including the different communicative abilities.  
 
All these activities were important resources in the pedagogical strategy that 
provided a good learning environment and a good source to develop the program 
and gather data concerning the research objective.   
 
The next part presents the description of the empirical methods chosen for the 
study and the analysis of the data gathered during the whole process of the 
intervention and the corresponding results. 
 
2.1.5 Empirical Methods Used 
 
A survey, a group discussion, follow up formats, self-evaluation grids and a blog 
were used with the purpose of collecting the data along the application of the 
pedagogical strategy. 
 
Survey 
The survey was applied at the end of the intervention to the fifteen participants of 
the research with the purpose of making some reflections upon the experience of 
the whole process along the intervention. It was applied on December third, 2012.  
(Annex 10) 
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Group discussion 
The group discussion was applied at the end of the intervention to the fifteen 
participants of the research with the purpose of gathering some reflections upon 
the role of a teacher in terms of metacognitive strategies considering that this 
group of learners belongs to a teaching program where they have to become 
aware not only on the role of a student but also on the role of a teacher. 
 
The strategy for these reflections was a film called “El Profe” that refers to a 
teacher whose main concern is the continuous dialogue with his students and the 
students’ parents with respect to solving social and academic problems that affect 
the learning process of his students. After seeing the film the group discussion was 
developed making emphasis on the role of a teacher as point of reflection as future 
teachers. It was applied on February 27th, 2013.  (Annex 11) 
 
Follow up formats 
During the intervention six follow up formats were used. Each one done after every 
unit was finished. Each unit corresponds to the organization of the linguistic 
contents stated in the syllabus of the English course at the English teaching 
program at the Distrital University.  Learners provided evidence of the experience 
in terms of awareness and application of the cognitive and metacognitive strategies 
developed throughout the process. Specifically they shared and reflected on issues 
related to the activities carried out in terms of the strategies applied inside and 
outside the classroom and to establish personal planning   when they became 
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aware that something needed more practice according to the difficulties in the 
learning process.  (Annex 12) 
 
Blog 
This empirical method was created in first instance to collect data from students 
during the intervention in terms of cognitive and metacognitive strategies and also 
with the purpose of permitting students share learning experiences in a different 
learning environment. (Annex 13) 
 
Self-evaluation grid  
The grid was divided in two parts. Part A is related to self-evaluation about some 
English knowledge, and part B has to do with some metacognitive strategies in the 
language learning. 
 
This self-evaluation grid was applied to the learners in two different moments. The 
first time was at the beginning of the course where only part A was applied. The 
second time was at the end of the course. Both parts were applied considering that 
at that time the learners had already been trained in terms of cognitive and 
metacognitive strategies. (Annex 14) 
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2.2 DATA ANALYSIS  
 
2.2.1 Survey 
The second survey was applied at the end of the intervention. The purpose was to 
evaluate the whole process. It has six open questions related to the perceptions 
the learners had along the development of the course in terms of the purpose of 
their learning process, the strategies applied, the benefits of implementing some 
strategies and the advantages and disadvantages they experienced along the 
intervention. (Annex 10) 
 
The most relevant issues gathered from this method were that the students had an 
active involvement in the four English skills inside and outside the classroom. 
They became aware of the importance of collaborative and cooperative work, 
the importance of teacher and students dialogue, the importance of using different 
technological resources as well as the self-monitoring and self-reflections 
processes. 
 
As it is shown in the following sample, learners are conscious about the 
cooperative and collaborative work saying that this strategy contributes to share 
knowledge among the learners although some of them feel that not always there is 
kind of willingness to work in groups. We believe it occurs sometimes because the 
students who have better awareness of the language do not have the interest to 
help others. In these situations it is the role of the teacher to let them know about 
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the importance of helping each other as part of responsibility when practicing 
collaborative work. A sample of this analysis is taken from subject 13 and subject 
12. (Annex 20) 
 
The dialogue and implementation of some metacognitive strategies made the 
learners have a better awareness of the entailments of learning autonomy and the 
importance to put them into practice. 
 
2.2.2 Group discussion 
The group discussion was applied at the end of the application of the pedagogical 
strategy based on a film called “El profe”. The purpose of this research method 
was to provide a critical reflection in terms of the role of a teacher understanding 
that the target population belongs to an English teaching program so the 
awareness of learning autonomy   goes beyond as future teachers in this study. 
(Annex 11) 
 
The most relevant results found in this group discussion are the following: the 
importance of promoting the collaborative and cooperative work, problem 
solving and self-reflections. Thoughts about an ideal autonomous teacher at the 
English teaching program were also gathered. This ideal teacher must be 
conscious about the students’ needs, must be a facilitator to solve problems 
through dialogues, promote collaboration, promote self-reflections and help 
learners to be better human beings. 
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 Some samples from these results are taken from comments provided by students: 
Subject 1 believes that “the dialogue and the problem solving” is evidenced when 
the teacher goes to the students’ houses to talk to the family members to solve the 
problems of the students caused by their parents. Subject 14 believes that 
Collaborative and cooperative work is evidenced in different parts of the film. For 
example when the professor asks all the students to help painting the walls of the 
school or when everybody collected money with the purpose of fulfilling a common 
interest which was to have a better school. At the end of the discussion and based 
on the reflections collectively they described with phrases the ideal teacher: the 
most frequent words were the following: be a guide of the learning process, be 
responsible, promote self-reflections, promote active involvement, be a researcher 
to improve learning process and be better human beings. 
 
According to these reflections the learners used expressions related to the 
entailments of learning autonomy that were applied along the pedagogical strategy. 
The most important things that we analyzed here is the consciousness of the 
continuous dialoguing between the professor and the students. Behind 
dialoguing, other metacognitive strategies are evidenced such as responsibility and 
active involvement of the teacher. 
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2.2.3 Follow up formats 
 
A follow up format was applied after finishing every unit with the purpose of making 
students reflect on the experience of learning and developing some cognitive and 
metacognitive strategies throughout the corresponding unit.  
 
The format provided a part called self-monitoring of my process which is related to 
the metacognitive strategies applied, another part called self-assessment of my 
process which is related to the cognitive development in terms of the language 
skills and the last part called my general reflection about my experience in the 
previous unit. (Annex 12). 
 
There were six different units where the students had to fill in the corresponding 
follow format. The information gathered in this format was not focused on which 
strategy was more used but the experience on applying them. 
 
The following graphics show the results in each unit to make the corresponding 
analysis. 
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METACOGNITIVE STRATEGIES RESULTS  
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The students in the first four units started to become aware and provide slow 
progress in practicing the metacognitive strategies observing that the highest result 
is a little in the graphic indicators.  Now having a look at the results in units 5 and 6 
the highest result is seen in a lot. It means that they have become more aware 
about the importance of the metacognitive strategies and their corresponding 
application.  
 
The graphics below show the results in terms of the cognitive progress in each 
lesson: 
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COGNITIVE STRATEGIES RESULTS 
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 The highest result in each unit is a little but in unit six there was a slight increase 
in this part. From these data we analyze that the students are in the process of 
familiarizing about some cognitive strategies and they have improved in all the 
skills along the process but in small portions understanding that they are just 
starting to learn the foreign language.   
 
We did not expect to see in what ability they did the best but to become aware that 
they can follow certain specific cognitive strategies that help improving different 
learning skills. 
 
In the third part in terms of reflections a sample is taken from subjects 3 and 6, 
when unit two was finished. Subject 3 stated that she still needs to have an 
autonomous process, needs to ask for doubts, needs to share more with her 
classmates, needs more responsibility and be more aware of the processes 
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mentioned in class. On the other hand, subject 6 expresses to be aware of her own 
learning process although she is not fulfilling her duties and responsibilities as a 
learner. She is conscious about the needs to have a change in order to carry out 
her academic duties. (Annex 21) 
 
After having collected and analyzed the reflections we could perceive that they 
have gathered consciousness about learning autonomy, and in the English 
learning process they are having an active involvement inside and outside the 
classroom, they are giving importance to cooperative and collaborative work, 
and they are developing dialogue with the teacher and are getting awareness on 
developing cognitive strategies to strengthen their English learning.  
 
2.2.4 Blog 
 
The blog was worked along the intervention to the fifteen students. The blog was 
called “English learning community” (http://englishlearningcommunity.ning.com) 
created by the researchers with the purpose of providing another source of building 
English knowledge and to collect data during the intervention. 
 
In this blog the students were able to have different information in terms of forums, 
domestic and international news like “Colombia reports”, CNN, on-line dictionaries 
like word reference, exercises to develop the four English learning skills through 
different web-pages like the “BBC learning English”, foreign participants to enrich 
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and share cultural issues, English music, videos and inbox messages among 
others. (Annex 13) 
 
A sample of data about the blog contents is taken from subject 8 who expresses 
that through the whole semester it has been a good experience to observe and 
learn from the blog because in it they find a great variety of elements to gather their 
interest and needs. He also considers that the blog is a good element to develop 
the learning autonomy. In this way, he talks more properly about learning 
autonomy. He mentions the importance of the blog in terms of collaborative work, 
and a resource for establishing a continuous dialogue to discuss topics with their 
classmates and other people interested in topics provided in a systematic way. 
Sometimes when class was taken in the systems room the learners shared and got 
feedback from the practice they did in the English learning community web page 
and other on-line exercises.  (Annex 22)  
 
We can see that although he mentions that the blog provides issues to work on 
autonomous work they can also use it as a way to develop communication. Our 
concern in this analysis is that it seems that they are not still completely aware that 
these two strategies are both part of the entailments of learning autonomy.  
 
A sample for language skills development outside the classroom is taken from a 
message sent to the teacher from subject 10 and a blog comment from subject 9. 
(Annex 23) 
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 The two subjects in these writings provided evidence of the practice they had about 
the language skills development outside the classroom by means of the web pages 
provided in the blog. Subject 10 expresses that the videos and crossword puzzles 
are a good option to learn vocabulary in a more didactic form, and the subject 9 
thinks that the video is providing him the practice of physical adjectives. This part 
shows us that they are developing cognitive strategies to strengthen their English 
learning. This can be supported by Brown (2000:7) when he says that learning 
involves active, conscious focus on and acting upon events outside or inside the 
organism. 
 
A sample for making reflections in the blog is the following taken from subjects 10, 
14 and 6. (Annex 24) 
 
Their reflections were done based on a video related to real practice about learning 
autonomy. The learners made their reflections in terms of their future role as 
teachers and as current learners. These learners consider how important it is to 
make children become autonomous learners and also they could evidence the 
positive attitudes and responsibility the children have in their own learning process. 
In this way through the reflections, they assume a position as future teachers 
expressing the importance of making their students become autonomous learners. 
In this way we can analyze that they are becoming aware that learning autonomy 
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must be learnt, as they are not born with a sense of autonomy but they need a 
training of how to learn to learn. Holec (1981)  
 
In terms of reflections the learners could also assume critical positions with respect 
to some cultural issues. One of these experiences was when one of the foreigner 
guests sent a blog asking for reading habits and the learners were highly involved 
sharing their thoughts and points of view.  
 
Subject 7, in a direct transcription, expresses that she thinks the topic is important 
saying: “We need to be aware that the person who reads is a person who knows. 
Maybe the access to the books is possible here in Colombia, but not all of us know 
about how has some text to read, or in other cases we don't like to read. I think we 
need to find the kind of books we like and try to find the love for read. The reading 
can be something to enjoy, but all depends of us”. (Annex 25) 
 
The students as it can be seen in this previous reflection are also having the 
opportunity of dialoguing and making reflections of cultural concerns. 
 
To conclude the blog options permitted the learners to build up English knowledge 
by practing the learning skills with active participation outside the classroom and 
also for the reflections and dialogues among the members of the community as 
part of the entailments of learning autonomy. 
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2.2.5 Self-evaluation grid 
 
The self-evaluation grid was used in terms of evaluating students’ perceptions of 
the development of the language skills. It was applied at the beginning and at the 
end of the intervention. The part of metacognitive strategies awareness was 
applied only at the end of the intervention as mentioned before in the description of 
the empirical method used. (Annex 14) 
 
The following graphics show the perceptions that the fifteen learners had about 
each language skill including grammar, vocabulary and culture awareness. The 
blue color shows the preliminary perceptions and the red color shows the final 
perceptions at the end of the intervention. The numbers in the horizontal way 
correspond to each learner and the numbers in the vertical way are the items 
chosen for them to evaluate their awareness. The score goes from the lowest to 
the highest perception as follows:  I am not good at, I have tried to do my best but I 
have some difficulties, I am good at and I am really good at. 
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SELF EVALUATION GRID RESULTS 
Blue bar: Preliminary perceptions of development of language skills. 
Red bar: Final perceptions of development of language skills. 
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We can see that in every skill, the red bar is always above or in the same level of 
the blue bar which demonstrates that some of the students have improved a little 
and the others keep the same perception of their experience. The important thing 
is that the red bar is never below the blue bar. The graphics also show us that the 
language skills they improved the most were speaking, grammar and vocabulary.  
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In order to test out the students’ perceptions about the improvement of the English 
language learning with respect to the four language skills, the researchers took out 
the average of the three different score reports, the students had along the course. 
Assessment of the four English language skills is included in every report. The first 
two reports correspond to the first and second partial exams and the last one 
corresponds to the final exam. (Annex 27) 
 
In the graphic below, and the graphics above, according to the students’ 
perceptions of the English language skills development, the researchers found 
brief improvements that strengthened the English learning process. 
 
 
On the other hand, the second part of the self-evaluation grid was applied to 
evaluate the awareness of the metacognitive strategies provided to learners and 
the practice they had along of the pedagogical strategy. 
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METACOGNITIVE STRATEGIES 
1. I currently interacted not only with the teacher but with my classmates inside and outside the classroom. 
2. I was conscious about developing more activities that helped me practicing the language skills 
3. I have built up more verb phrases to practice writing and speaking   
4. I am conscious to take actions to do feedback and correct my mistakes  
5. I considered relevant to take notes when I read something or listen to someone in English 
6. I got or provided help to/from others to enrich my learning process 
7. I learnt things on my own and sometimes sharing with others 
8. I got the necessary materials and resources that the teacher suggested to use inside and outside the classroom 
 
                        
 
The graphic shows that the students have become aware and applied certain 
metacognitive strategies along the process but it also shows that the strategies 
they used the most were the cooperative and collaborative work, (number 6); 
the consciousness of self-reflections, (number 4); and the continuous dialogue 
among teacher and students, (number 1).  
 
The opportunity to provide the learners a strategy to evaluate their process makes 
part of their critical thinking and critical reflections about their learning process. 
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After having organized the information collected through the empirical methods, we 
identified the patterns of data with the purpose of establishing the possible 
categories. The patterns in this study refer to the most common pieces of 
information that had things in common among the empirical methods applied.  
 
Also according to the analysis made in the previous section it showed us that the 
most common patterns of information were given in terms of active involvement, 
collaborative and cooperative learning and teachers and students dialogue 
including continuous reflections. These patterns have been highlighted along the 
analysis in each empirical method in order to be recognized as the categories in 
the study. 
 
The table below shows the organization of the categories identified, the samples 
provided by the learners, the theoretical support and the source of the information. 
CATEGORIES SAMPLES 
(Direct transcription of learners’ writings) 
THEORICAL SUPPORT SOURCE 
 
 
 
1. 
Active 
involvement 
inside and 
outside the 
classroom 
 
 
 
 
Subject 3 “Tener un proceso autónomo. Preguntar 
cualquier clase de duda, hacer interacciones con 
compañeros, Mejorar mi responsabilidad con los trabajos, 
estar pendiente de los procesos expuestos”.(Annex 21)  
 
Learning 
autonomy is the 
self-directed 
process that 
involves taking 
responsibility for 
the objectives of 
learning, self-
monitoring, self-
assessing, and 
taking an active 
role in learning. 
Lee (1997)   
Learning 
autonomy needs 
to be self-aware 
and understand 
the reasons for 
their attitudes 
and feelings 
towards 
language 
learning Sinclair, 
(1996) 
 
 
 
Follow up 
formats 
 
 
 
 
 
2. 
 
 
 
 
 
 
 
Subject 8 “The benefits of working in group is that the 
students can discuss about the things that are wrong or 
right also they can share and correct their ideas with the 
 
 
Cooperative 
learning is 
powered since 
the interactive, 
reflective and 
dialogical work, 
with the purpose 
Collaborative 
learning 
constitutes a 
fundamental 
element in the 
development of 
language 
competence.  
 
 
 
 
Blog 
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Collaborativ
e and 
cooperative 
learning 
other students and get more knowledge. 
Psdt: In this video we can show how the students are 
autonomous and do the job without a teacher”.(Annex 26) 
 
Subject 13 “ Se afianza el trabajo en equipo con el trabajo 
colaborativo, se refuerza el proceso de aprendizaje a 
través de diferentes estrategias” (Annex 20) 
 
of aiming 
practical, 
attitudinal and 
cognitive 
achievements. 
Priestley 
(1996:166) 
Although the 
learners can 
create meanings 
individually, 
these meanings 
can only acquire 
communicative 
meaning when 
they are present 
in a social 
interaction. 
Nunan cited in 
Zorro (x:23) 
 
 
 
Final 
Survey 
 
 
3. 
Teachers 
and 
students 
dialogue 
 
 
 
 
3.1   
Subcategory: 
Continuous 
reflections. 
(Subject 10) “Es importante saber recibir las apreciaciones 
de personas como los docentes, porque estas son 
personas que llevan años de experiencia y que han tenido 
un proceso educativo que los pone en la capacidad de 
decir que cosas están fallando y nos guían para aprender 
de una mejor manera, poniendo en práctica ciertas 
estrategias para mejorar por ende es importante saber 
tomar los consejos de personas  como es el docente que 
tienen la experiencia para hacerlo”. 
 
“It is very interesting to see how children are so 
autonomous, they study and work for themselves, without 
the need to somebody say them what to do. I think is very 
important that we take a posture autonomous like the 
children’s video and with this attitude we going to learn 
more and also we going to be the best teachers if we 
inculcate this ability to our student”.(Annex 24) 
 
 
The dialogue 
between learners 
and the class 
teacher in a 
program is now 
seen as central to 
the fostering of 
autonomy. 
Cotterall cited in 
Wallace (2001: 
176). 
The 
interrelationship 
between learner 
autonomy and 
teacher 
autonomy 
becomes clear 
when the values 
of co-learning, 
self-direction, 
collaboration and 
democratic co-
participation are 
consciously 
highlighted in 
relation to the 
following critical 
principles of 
action: critical  
reflective inquiry, 
and an 
empowerment 
dialogue. CNA, 
in law 30 (1992). 
 
 
 
 
 
Follow up 
format 
 
 
 
 
 
 
 
 
 
 
Blog 
 
 
To provide an answer to the scientific question of the study that is how could 
cognitive and metacognitive strategies make students foster learning autonomy to 
strengthen the English learning process, three categories were identified after 
making a conscious analysis of the data.  
 
According to category number one active involvement inside and outside the 
classroom fosters learning autonomy as in different moments of evidence the 
learners became aware about the role of being active participants in all the 
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process. They think they have had active involvement realizing that since the first 
step of the pedagogical strategy they participated in the socialization and 
negotiation of the syllabus, when they had to make reflections of the self-
monitoring (metacognitive strategies) and Self-assessment (cognitive 
development) of process. They also provided lots of evidence of active involvement 
during the continuous participation in the English Learning Community Blog that 
offered the learners spaces to build up English knowledge and a space to interact, 
reflect and share common issues and interests outside the classroom.  
 
In the second category Collaborative and cooperative learning shows that  this 
strategy fostered learning autonomy because group work was promoted in a 
systematic way understanding that not only the teacher has the power to provide 
knowledge building but learners can do it among themselves and with the purpose 
of promoting a positive interdependence among the members of a team with a 
sense of compromise and responsibility in terms of learning and teaching 
reciprocally as Priestley (1996) stated. Something that drew the learners attention 
with the collaborative and cooperative learning strategy to foster learning autonomy 
was the participation in the planning, the development and assessment of each 
unit. When the learners were asked about issues concerning learning autonomy at 
the beginning of the research they had not considered collaborative and 
cooperative learning relevant. They believed, as it was mentioned above, that it 
was only a concern of doing homework and working only on their own, no more. 
Now, they have a different concept of what learning autonomy implies. 
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 The third category teachers and students dialogue including the subcategory which 
is continuous reflections also fostered learning autonomy because that was the 
main strategy applied by the researchers along the current classes in order to 
make them change their perceptions and practices of learning autonomy. For 
instance, in each unit they shared lots of knowledge about the contents of the unit 
in terms of the communicative and the linguistic competence and also when 
learning the issues related to the entailments of learning autonomy they were 
asked to share and reflect upon those issues.  This experience of having the 
continuous dialogue and reflections is supported by Cotteral cited in Wallace, 
(2001) who says that “the dialogue among learners and the class teacher in a 
program is now seen as central to the fostering of autonomy”.  That is why they 
provide enough evidence of awareness of these two important metacognitive 
strategies.  
Concluding the analysis of the categories that supported the answer to the 
question of the research work we can say that despite these categories were the 
most relevant results of the data, the other pieces of information also provided 
important things of the experience that helped the learners to strengthen their roles 
as students with respect to the learning process. From the different activities the 
home teacher could see that the pedagogical strategy helped the learners 
improving the language skills. One of the evidence about this improvement can be 
seen in the writing skill. (Annex 28)  
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Among these other things for example, it is the importance of problem solving, the 
use of the technological resources to build up another channel of interaction and 
communication with other people with the purpose of building up more cultural 
awareness.  
 
Finally, we can end up this part saying that the implementation of cognitive and 
metacognitive strategies as part of entailments to foster learning autonomy is 
something that needs to be systematically included inside the current development 
of any academic program understanding that learning autonomy requires 
conscious awareness to strengthen a learning process and needs to keep 
practicing to have a greater awareness and practice retaking what Holec (2001) 
stated which is that  no one is born with a sense of autonomy, it has to be learnt.  
 
 
 
2.3 EVALUATION OF THE PROCESS 
 
The pedagogical strategy was developed in the current classes because it is in the 
own teaching and learning settings where the learners have the opportunity to 
learn and to put into practice concerns related to the English learning process. 
 
A reflection stage was applied all the time along the classes and outside the 
classroom mainly done through the use of the blog. For example the blog had a 
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collaborative learning approach focusing on reflections where each student shared 
freely their own points of view and contributions in terms of learning awareness 
and learning autonomy. Priestley (1996:193) supports this saying that collaborative 
learning is the intentional process of a group in order to facilitate a work and fulfill a 
specific objective.  This also promotes a sense of compromise and responsibility in 
terms of learning and teaching reciprocally which make parts of the entailments of 
learning autonomy. 
 
In each unit there were different moments to develop language learning 
assessment as well as the cognitive and metacognitive strategies as part of 
learning autonomy.  The assessment process was carried out mainly through self-
monitoring, self-assessment Sinclair, (2001) and teacher’s evaluation. The 
assessment process was sometimes individual and sometimes by following the 
collaborative learning.  
 
The main issue in the process was to follow dialogues and reflections in terms of 
learning autonomy. 
 
Finally this chapter can be concluded saying that the experience gathered in this 
stage of the research had lots of action and high involvement of students along the 
process. It provided a greater and valuable awareness in developing cognitive and 
metacognitive strategies to foster learning autonomy and kind of reflection stages 
most of the time. 
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 It is important to say that the students, at the end of the pedagogical strategy, 
showed more concern with respect to the issues related to learning autonomy and 
the importance of putting into practice the cognitive and metacognitive strategies in 
the learning process. This can be evidenced when these learners talk about the 
different strategies they can use to strengthen the English learning process. For 
example they are already aware about the importance of working not only 
individually but working in groups which provide a better position to take on more 
responsibility for their own learning and others’.  
 
The learners are also in the position of making self-reflections, self-monitoring and 
self-assessment of their progress in their learning process. Nevertheless, it is a 
gradual process and the teachers have to follow the strategy of making learners 
aware about the entailments of learning autonomy as part of the teaching 
engagement.  
 
  
.  
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CONCLUSIONS 
 
After having finished the development of this research study and retaking the main 
objective: foster learning autonomy through cognitive and metacognitive strategies 
in current classes to strengthen the English learning process of a group of learners 
attending an English teaching program we can draw the following conclusions that 
are taken mainly from the brief conclusions of the different sessions of the study: 
 
• The pedagogical strategy  provided answer to the scientific question and 
fulfilled the objective of the study through the students’ voices  in terms of 
the self-monitoring and the self-assessment of the process that they did in 
order to plan further strategies to overcome difficulties of the learning 
process they had once each unit was finished. 
• The  pedagogical strategy helped learners to strengthen the English 
learning process through the continuous dialogues and practice about the 
awareness of entailments of learning autonomy evidenced in the data taken 
from the self-evaluation grid at the beginning and at the end of the 
pedagogical strategy. Besides that, it is also evidenced in the assessment 
cuts of the final grades of the Basic English course at the end of the 
semester. 
• Learning autonomy awareness for English teaching students requires a 
systematic practice, understanding that they are going to be future teachers. 
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• Teachers preparation about entailments of learning autonomy is also 
needed as part of professional background. 
 
• Teachers must become aware that learners need to learn the entailments of 
learning autonomy before asking them to practice strategies and issues 
concerning learning autonomy if they really want to make students become 
true autonomous learners.    
 
• The research experience has strengthened our teaching endeavor 
considering that we got highly involved in the development of strategies to 
foster learning autonomy that at the end we realized that before the 
experience we were not autonomous enough to guide the English learning 
process in an ideal way. 
 
• The learners have already gathered awareness about learning autonomy 
but they still need to put into practice all these concerns to become real 
autonomous learners.  
 
• This experience is considered by the researchers only a first step as this 
process is endless in the learning and teaching process. Richards, (2000:3) 
supports this issue of developing learning autonomy when talks about 
second language teaching saying that the teacher preparation programs 
launch a student into a career as a language teacher providing him with 
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concepts about linguistics, pedagogy, and discourse analysis among others, 
but the learner also needs to achieve a sense of autonomy through his own 
knowledge base, paradigms and research agenda. They do not only need to 
have a sense of autonomy as a learner but as teacher in his professional 
life. 
 
• It is necessary to mention that although the learners became aware about 
the entailments of learning autonomy, in their actual practice they did not 
always show evidence of systematic progress in terms of practice because 
the results show variations. We believe it occurs for different situations, for 
example, because of the topics of the class, methodology applied or 
personal mood among others. 
 
• Finally to wrap up the experience of the research work and according to Ellis 
and Sinclair (1997, p12) we proved that if in a course both cognitive and 
metacognitive strategies are developed together along with the development 
of the current syllabus. These strategies lead to make positive feedback and 
reflections from the learners to strengthen their learning process. Moreover, 
the combination of those strategies makes easier for learners to transfer 
strategy training to other learning tasks.  
 
 
 
100 
 
PEDAGOGICAL IMPLICATIONS AND CONTRIBUTIONS 
 
This research study whose main concern is learning autonomy proposes to make 
changes in the curriculum of the English teaching program at Universidad Distrital 
considering that when the learners start the program they are not aware of the 
entailments of learning autonomy but they are asked to double the time spent in 
direct work to do certain autonomous work as independent study.  
 
We believe that teachers can not expect the students work on autonomous work 
that strengthens the learning process if the learners are not aware of the 
entailments of learning autonomy. So in this way it is recommended to provide 
some awareness about learning autonomy as preparation to fulfill the requirements 
in the syllabus related to autonomous work but also if the teachers want the 
students to become good autonomous learners in their learning process and in 
their future teaching experiences. 
 
Besides that we could say that the board of teachers could also have some 
learning autonomy training as part of professional development in case they are 
not well aware of the corresponding entailments of learning autonomy as it was the 
situation of we as researchers at the beginning of this research work.  
 
This study should be taken into consideration in the adjustments of the 
Accreditation process of the English teaching program at the Distrital University 
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with respect to the policy of academic credits where learning autonomy plays an 
important role.  
 
This study also, tends to provide a contribution to the research line: “Learning 
Autonomy and the Teaching and Learning of Foreign Languages” of the Master 
Program on Education with emphasis on Didactics of Foreign Languages at Libre 
University in Bogotá.  
 
Another contribution is given to the research communities inside and outside the 
country related to language learning autonomy. 
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UNIVERSIDAD LIBRE 
MAESTRÍA EN EDUCACIÓN CON ÉNFASIS EN LA DIDÁCTICA DE LENGUAS EXTRANJERAS 
RESEARCH WORK  
SURVEY No 1 
(Annex 1) 
Apreciado estudiante: El propósito de esta encuesta es recoger algunos datos sobre cómo los 
estudiantes entienden y perciben el trabajo autónomo  en el campo del aprendizaje educativo.   
 
Thanks for your help 
Student´s name: _________________________________________________________________ 
Institución: ______________________________________________________________________ 
1. Describa brevemente qué entiende usted por  autonomía. 
________________________________________________________________________ 
________________________________________________________________________ 
 
2. Describa brevemente qué entiende usted por trabajo autónomo en el proceso de 
enseñanza-aprendizaje. 
_____________________________________________________________________ 
_____________________________________________________________________ 
 
3. ¿Realiza usted normalmente algunas actividades, como parte de su proceso de 
aprendizaje, diferentes a participar en clase? 
        SI  /  NO 
        En caso afirmativo ¿Cuáles? 
________________________________________________________________________ 
        
 En caso negativo   ¿Por qué? 
________________________________________________________________________ 
4. Los profesores  les asignan o dejan trabajo autónomo? 
SI  /  NO 
 
5. En caso de ser afirmativo, ¿Qué tipo de actividades le deja(n) como parte de trabajo 
autónomo 
_____________________________________________________________________
_____________________________________________________________________ 
 
6. ¿Cuáles actividades de esas le gusta realizar?  
_____________________________________________________________________
_____________________________________________________________________ 
 
7. ¿Cuáles actividades no le gusta realizar? 
                   _____________________________________________________________________ 
       
8. ¿Su(s) profesor(es) le revisa(n) o evalúa(n) la(s) actividad(es)  de trabajo autónomo? 
 
Siempre 
Casi siempre  
Algunas veces 
Casi nunca 
Nunca 
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UNIVERSIDAD DISTRITAL FRANCISCO JOSE DE CALDAS 
LICENCIATURA EN EDUCACIÓN BÁSICA CON ÉNFASIS EN INGLES 
BASIC ENGLISH I 
 
GROUP DISCUSSION 1 
(Annex 2) 
 
 
 
 
Date: August  2nd, 2012 
 
 
 Papel del profesor 
 Papel del estudiante 
Describa cual  ha sido su papel como estudiante en general.  
¿Qué tanto tiempo le dedicaban a su estudio fuera de las clases? 
¿Cómo era su forma de estudio, independiente al de las clases? ¿Qué 
hacían normalmente? 
 ¿Qué es autonomía?  
 ¿Qué tanto le dedicaba a su estudio fuera de las clases? 
 ¿Qué hacía normalmente fuera del colegio? 
 ¿Cómo es su forma de aprender las cosas? ¿Memorística, por 
ejemplo?  
 ¿Qué estrategias utilizaba para el aprendizaje del inglés? 
 ¿Qué papel juegan las tareas en su aprendizaje? 
 
110 
 
SURVEY DATA FOR PROBLEM IDENTIFICATION 
(Annex 3) 
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GROUP DISCUSSION FORTHE PROBLEM IDENTIFICATION 
(Video-taped.) 
(Annex 4) 
 Transcription of the most relevant data provided by the learners          
Participants: Fifteen beginner students of the English teaching program in a public 
University. 
Course: Basic English I 
Date: August 3rd 2012 
Time: 9:00 to 10:00 am 
Classroom: 204 Mac. A 
Topic: Autonomous learning 
Description:  Each subject is given a number as identification to avoid social problems in 
the research. The discussion and the data collection were managed in Spanish considering 
that the subjects do not have a good command of the language.   
 
Subject 8: mi rendimiento era regular pero pues entonces pues yo creo que a veces es por la 
falta de autonomía entonces como que nos dejamos llevar de cosas y pues no se trabaja  mucho 
en la etapa escolar. 
Subject 3: para mí la autonomía es como  hacer tareas que deja el profesor pero la verdad a 
veces es cansón hacerlas, si me entiende. 
Subject 14: Es que si yo por ejemplo soy autónomo, yo no necesito la ayuda de nadie para 
aprender algo, hago lo que quiero y que me guste. 
Subject 5: pues la verdad yo no he dedicado mucho tiempo a las clases  
Subject 9: yo considero que en mi caso las tareas de trabajo autónomo no las hacía era por pereza 
que realmente uno no, uno no tiene realmente como la convicción de hacer, de sentarse uno 
juicioso porque digamos hay muchas cosas ahorita que lo distraen a uno: la internet, la 
televisión y son cosas que digamos ehh le alegran la vida porque lo han criado en esa cultura 
de que el estudio no es divertido sino es una obligación que hay que cumplir entonces uno no 
lo hace realmente con ganas. 
Subject 15 fui excelente estudiante pero yo no le dedicaba tiempo a un trabajo autónomo 
como tal.  
Subject 7 yo dedicaba muy poco tiempo al estudio que se realizaba ehh dentro de la 
institución  
Subject 11 Bueno yo personalmente de formación académica nunca le dediqué tiempo en la casa 
a mis trabajos  
Subject  8 pues empezaba como a buscar parte de vocabulario desconocido como tratar de 
aprendérmelo pues para que me sirva más adelante, si. 
Estudiante 7: yo me memorizaba todo para las evaluaciones dependiendo que estuviéramos 
viendo entonces y ya eso básicamente. 
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FINDINGS FOR THE PROBLEM EVIDENCE  
BASED ON SURVEY AND THE GROUP DISCUSSION 
(Annex 5) 
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(Annex 6) 
ENTAILMENTS OF LEARNING AUTONOMY 
                   
 
 
Adapted from Sinclair, (2001), Benson,(2006) & Holec, (1981)
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MEN DECREE 230 
(Annex 7) 
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THEORETICAL DESIGN FRAMEWORK OF THE RESEARC 
(Annex 8) 
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UNIVERSIDAD DISTRITAL FRANCISCO JOSE DE CALDAS 
LICENCIATURA EN EDUCACIÓN BÁSICA CON ÉNFASIS EN INGLES 
BASIC ENGLISH I 
(Annex 9) 
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UNIVERSIDAD DISTRITAL FRANCISCO JOSE DE CALDAS 
LICENCIATURA EN EDUCACIÓN BÁSICA CON ÉNFASIS EN INGLES 
BASIC ENGLISH I  
SURVEY 2 
(Annex 10) 
 
DATE:  _________________________ 
 
SURVEY OF THE FINAL LEARNING PROCESS OF BASIC ENGLISH I 
 
Instruction: According to the experience you had along the development of the course, please answer the following 
questions. The survey is done in Spanish in order to facilitate the writing of your idea of the information required. 
 
1. ¿Qué pasos fueron propuestos para el desarrollo de las unidades del programa?  
 
________________________________________________________________________________________________
________________________________________________________________________________ 
 
2. ¿Qué aspectos relevantes se tuvieron en cuenta dentro de su proceso de aprendizaje? 
 
________________________________________________________________________________________________
________________________________________________________________________________ 
 
 
3. ¿Qué propósitos dentro de su proceso de aprendizaje  considera usted que tuvieron los aspectos             
     mencionados en la pregunta anterior? 
 
________________________________________________________________________________________________
________________________________________________________________________________ 
 
 
4. ¿Qué estrategias  recuerda usted haber puesto  en práctica dentro de su proceso de aprendizaje? 
  
________________________________________________________________________________________________
________________________________________________________________________________ 
 
5. ¿Qué beneficios obtuvo usted de las estrategias mencionadas? 
 
________________________________________________________________________________________________
________________________________________________________________________________ 
 
 
6. Describa brevemente algunas ventajas y desventajas que usted haya vivenciado en esta experiencia de aprendizaje. 
 
 
 
 
 
 
VENTAJAS 
 
_____________________________________ 
_____________________________________ 
_____________________________________ 
 
DESVENTAJAS 
 
________________________________________ 
________________________________________ 
________________________________________ 
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BASIC ENGLISH I 
 
GROUP DISCUSSION 2 
(Annex 11) 
 
TALLER 
PELICULA: EL PROFE 
En grupos de tres, favor realizar el siguiente ejercicio relacionado con la película. 
Describa brevemente cuatro escenas de la película donde se evidencie algunos  aspectos 
relacionados con aprendizaje autónomo: 
1. 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
2. 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
3. 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
4. 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
 
Realice una breve descripción del perfil de un profesor autónomo para el programa LEBEI 
de la Universidad Distrital desde la perspectiva de la película: 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
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UNIVERSIDAD DISTRITAL FRANCISCO JOSE DE CALDAS 
LICENCIATURA EN EDUCACIÓN BÁSICA CON ÉNFASIS EN INGLES 
BASIC ENGLISH I 
 
FOLLOW UP FORMAT 
(Annex 12) 
Stage: 3 
Student: ________________________    Date: ______________  BASIC ENGLISH I  
Assessment of unit _____ 
 
1. Self-monitoring of my process. 
    As a learner in this unit: 
INDICATORS A LOT A LITTLE NOTHING 
I participated in the planning    
I was an active participant in the class    
I learnt from others    
I helped others    
I used other resources in my free time     
I spent enough time working on my own    
I was responsible of my learning process    
 
I spent free time to my English learning    
 
 
2. Self-assessment of my process. 
    As a learner in this unit: 
 
INDICATORS A LOT A LITTLE NOTHING 
I extended my vocabulary    
I understood and did grammar exercises    
I improved listening    
I improved speaking    
I improved reading     
I improved writing     
I increased my cultural background    
I had my textbook as reference for the topics    
 
 
MY GENERAL REFLECTION ABOUT MY EXPERIENCE IN THE PREVIOUS UNIT. 
PERSONAL PLANNING TO SOLVE MY DIFFICULTIES OF ENGLISH LEARNING 
 
 
                                     
 
 
 
__ 
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BLOG  
(Annex 13) 
 
http://englishlearningcommunity.ning.com/ 
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BASIC ENGLISH COURSE 
 
SELF-EVALUATION GRID 
(Annex 14) 
 
 
Date: ___________________ 
Instruction: Dear student, according to your own experience with the English language skills: 
Listening, speaking, reading, writing, culture, grammar and vocabulary, choose the number of the 
emoticon that best responds your feeling: 
 Part A 
 
 
 
 
 
 
 
   Part B 
Choose what of the following strategies helped you to improve your learning process  
I currently interacted not only with the teacher but with my classmates inside and outside the classroom.  
I was conscious about developing more activities that helped me practicing the language skills  
I have built up more verb phrases to practice writing and speaking    
I am conscious to take actions to do feedback and correct my mistakes   
I considered relevant to take notes when I read something or listen to someone in English  
I got or provided help to/from others to enrich my learning process  
I learnt things on my own and sometimes sharing with others  
I got the necessary materials and resources that the teacher suggested to use inside and outside the classroom  
 
 
 
My feelings 
about the 
English 
Skills 
training 
 
1. I am not 
good at 
 
2. I have 
tried to do 
my best but 
I have some 
difficulties 
 
 
 
3. I am 
good at 
 
 
 
4. I am 
really good 
at 
Listening     
Speaking     
Reading     
Writing     
Grammar     
Vocabulary     
Culture 
awareness 
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 SYLLABUS 
(Annex 15) 
 
 
 
 
Profesora: RUTH AMIRA CALDERON 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
UNIVERSIDAD DISTRITAL FRANCISCO JOSÉ DE CALDAS 
FACULTAD DE CIENCIAS Y EDUCACIÓN 
PROYECTO CURRICULAR LICENCIATURA EN EDUCACIÓN BÁSICA CON ÉNFASIS EN INGLÉS – 
LEBEI  2012 –2 
 
 
 
ESPACIO ACADÉMICO:      Basic  English  I                  CÓDIGO: 4401                PERÍODO: 2011-2 
NIVEL: Primero              CICLO: Fundamentación             CAMPO: Científico-disciplinar 
 
 
 
 
TOTAL DE CRÉDITOS: 5               HORAS T. D.: 5                    HORAS T. C.: 5                  HORAS T. A.: 5 
 
 
 
 
 
TEMA GENERAL: El ser 
NÚCLEO GENERAL:    ¿Cómo puede generarse el reconocimiento del ser como futuro  
NÚCLEO PROBLÉMICO POR CAMPO:  
- ¿Qué es el lenguaje, la lengua, cuáles son las competencias de la lengua y cómo se analiza desde la perspectiva de los 
componentes lingüísticos? 
- Cuales son los paradigmas y teorías que han orientado el estudio de la lengua?  
- ¿Cómo es el proceso de adquisición/aprendizaje de las lenguas? 
- ¿Que relación existe entre los procesos de adquisición de la legua materna y una segunda/extranjera? 
- ¿Cuáles han sido los paradigmas que han orientado el estudio de la adquisición/aprendizaje de las lenguas: materna y 
segunda? 
- ¿Cómo hacer conscientes los procesos de aprendizaje de segunda lengua en lo concerniente a estilos y estrategias de 
aprendizaje? 
- Desarrollo de competencias en la lengua inglesa: conocimiento y uso de la lengua. Nivel de Proficiencia a alcanzar: 
Intermedio bajo. 
MISIÓN DE LA LEBEI: 
La misión del PCLEBEI es formar docentes-investigadores para la enseñanza básica en los ciclos de primaria y secundaria 
en el área de inglés, que reflexionen críticamente sobre las condiciones del sistema escolar colombiano e intervengan en 
la transformación de la realidad social y cultural de los niños y jóvenes tanto del Distrito Capital como del país en general.  
VISIÓN DE LA LEBEI: 
El PCLEBEI centra su visión en la búsqueda de la calidad del servicio educativo propiciando innovaciones sistemáticas en el 
campo investigativo, de extensión y de docencia con impacto a nivel nacional e internacional de acuerdo con la propia 
visión de la universidad. 
TIPO:  Asignatura              NATURALEZA:  Disciplinar            MODALIDAD:  Taller 
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NÚCLEO PROBLÉMICO DEL ESPACIO ACADÉMICO 
• How can we make students develop the required abilities for communicating in English to express basic needs in 
simple situational contexts? 
• To what extent are students aware of the responsibility necessary to deal with university lessons and the importance 
of their role as language learners and future language teachers? 
• How can the learners’ communicative competence in English at a basic level be developed following the Common 
European Framework of Reference (C.E.F.R)? 
• How can learners develop abilities to discriminate grammar features, sound features and sociolinguistic features of 
the target language? 
• How can we promote learners’ autonomy in the learning process? 
 
 
 
 
 
 
PRESENTACIÓN DEL PROGRAMA:  
This course takes learners to deal with language awareness of English as a foreign language but the approach to the 
learning process is task-based, taking into account the training in the fifth skills- (listening, speaking, spoken interaction, 
writing and reading). The course follows a textbook called New Cutting Edge Elementary as general reference for the CEF 
standards that students are to fulfill in the course. 
 
JUSTIFICACIÓN DEL PROGRAMA: 
• Teacher-trainees of English as a foreign language have to understand that learning English at the program 
implies not just becoming English speakers for their own living experiences but also understanding clearly the 
importance of being aware of both the language they are learning and the way they are developing 
communicative competence.  
• Teacher-trainees need to develop communicative skills and knowledge about the language they will be teaching 
in the future.  
• This course seeks to develop the required culture awareness which is so important in the development of overall 
language proficiency.  
 
OBJETIVO GENERAL: to foster autonomous work to beginner students of an english teaching program to strengthen their 
english learning process. 
 
               
                  
COMPETENCIAS POR DESARROLLAR: (Artículo 4, Acuerdo #009 de Septiembre 12 de 2006, Consejo Académico) 
EN LO BÁSICO:  
 
Preparar  futuros  profesionales quienes sentirán el impacto del Inglés como idioma internacional que abre nuevas rutas y 
posibilidades de acuerdo a su  entorno. El conocimiento de una lengua extranjera incluye los conocimientos de los 
procesos cognitivos y psicolingüísticos.  
EN LO CIUDADANO: 
El saber acerca de la lengua inglesa requiere del conocimiento, respeto y reflexión acerca de las manifestaciones y la 
cultura de las comunidades angloparlantes.    
EN LO LABORAL: 
El conocimiento de la lengua inglesa le otorga al individuo la posibilidad de tener un amplio  espacio laboral y lo prepara 
para asumir una labor donde se haga necesario el uso del idioma extranjero (Inglés), también da la posibilidad de trabajar 
independiente y tener iniciativas propias en un campo internacional. 
125 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
OBJETIVOS ESPECÍFICOS:   
• How can we make students develop the required abilities for communicating in English to express basic needs in 
simple situational contexts? 
• To what extent are students aware of the responsibility necessary to deal with university lessons and the importance 
of their role as language learners and future language teachers? 
• How can the learners’ communicative competence in English at a basic level be developed following the Common 
European Framework of Reference (C.E.F.R)? 
• How can learners develop abilities to discriminate grammar features, sound features and sociolinguistic features of 
the target language by using the teacher’s guidance and the resources?  
 
 
  
 
METODOLOGÍA DE TRABAJO:  
TD: This program basically develops a task-based syllabus through individual, pair and group interaction. It, therefore, 
follows a communicative approach to the learning of English the use of  a web pag( blog, forum, e-mail, a E- feedback e:) 
• The core material provided by the units of both the student’s book and workbook of new Cutting Edge Elementary 
with its corresponding audio material. 
 
TC: It will focus upon ways of characterizing language as communication and language learning as a co-operative and 
communicative activity itself through a simultaneous and integrated study of language functions and language structures.  
Furthermore, Project Work will be implemented with the purpose of contributing to some delicate areas such as 
creativity, authenticity, responsibility and motivation.  
TA: Supplementary material and follow up activities covering the four language skills, to be done during class time or 
as homework. 
• Extensive reading material: graded level “readers” and other relevant reading material. 
• Video material available at youtube.com 
• Teacher-developed exercises. 
• The use of  a web pag( blog, forum, e-mail, a E- feedback e:) 
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CONTENIDOS GENERALES:  
SEMANA  1  
General introduction to the course, and socialization of the 
course program.  
Understanding the role of students in the program and 
implications of attending the LEBEI program 
General framework of the English learning.  
SEMANA  2 
Identifying objects and things and their locations. 
Dealing with the identification and description of people and 
places 
SEMANA  3 
Asking and describing possessions, describing family 
members, locating things and places, giving occupations/jobs 
and the time. Simple present tense  
Reading First short story 
SEMANA  4  
Expressing abilities and strengths people have 
Stating regulations to follow at different communities or 
institutions  
First  partial. 
SEMANA  5  
Means of transport. 
Ways to express abilities. 
Affirmative-negative statements 
SEMANA  6  
Countable and uncountable nouns for quantities 
Expressing quantities with there is/there are 
Questions to ask for quantities 
SEMANA  7 
Comparing and contrasting present and past events 
Prepositions of time, dates and time phrases 
SEMANA  8.  
Types of films. Adjectives to describe feelings and emotions 
Narrating past events. Contrasting living experiences  
SEMANA  9 
Pointing out at different general cultural issues of real life. 
Comparing living styles in general 
 
SEMANA  10 
Familiarization with the use and ways of handling some 
modern communication devices. Expressing daily actions 
Present continuous 
SEMANA  11 
Word order when asking questions about real life 
experiences. 
Second Short story 
Second partial 
SEMANA  12  
Making plans for the future 
Weather comments based on different places  
SEMANA  13 
Education and learning 
Modal verbs for specific intentions. 
Use of infinitive form of verbs 
SEMANA  14 
Comparing things, objects, places and people 
Use of present perfect to state actions 
Third short story 
SEMANA  15 
Following direction to locate places 
Preposition of movement 
Management of different verbal tenses 
SEMANA  16 
Reviewing all topics covered for problem – solving of 
linguistic gaps learners still have. 
FINAL EXAM including general feedback 
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SEGUIMIENTO Y EVALUACIÓN 
EVALUACIÓN 
There will be three general grades, one each period, according to the University regulations. Each one will result from 
class-work (partial oral and written reports, project development, individual, peer-group work, quizzes), tests that cover 
the topics in grammar, listening, speaking, reading and writing, studied in each period. Grading will be reported as 
follow: 
FIRST ON LINE REPORT  SECOND ON LINE REPORT  THIRD ON LINE REPORT 
Partial Class and autonomous 
work  
All evaluations have the same 
score/50 
35% 
 
 Partial II   
Class and autonomous work  
 
All evaluations have the same 
score/50 
35% 
 
Final exam  III   Class work and 
autonomous work 
 
All evaluations have the same 
score/50 
30% 
 
 
COMPETENCIAS SEGUIMIENTO CRITERIOS 
EN LO BÁSICO: For the students formative and 
summative assessment will be considered the 
four language skills  
TRABAJO DIRECTO:  Exams 
TRABAJO COOPERATIVO: NA  
TRABAJO AUTÓNOMO:  Moodle  and 
W. Shops. 
• Original ideas 
• Time limit 
• Task regulations  
EN LO CIUDADANO: the way students see 
themselves in the future when giving and 
showing importance of them as people which 
will contribute to the society. 
TRABAJO DIRECTO:  extra class 
activities 
TRABAJO COOPERATIVO:   
TRABAJO AUTÓNOMO:   
• Original ideas 
• Time limit 
• Task regulations 
EN LO LABORAL: Students see themselves as 
teachers who help the community and doing a 
better job in schools 
TRABAJO DIRECTO: micro - teaching 
TRABAJO COOPERATIVO:  
TRABAJO AUTÓNOMO:   
• Original ideas 
• Time limit 
• Task regulations.  
 
 
 
 
 
 
 
 
 
 
 
 
NOTA SOBRE PLAGIO E INASISTENCIA: 
 Regular class attendance is expected of all students. Absences without notifying the teacher and exceeding 30% (20 
classes) will be deemed excessive and may result in the student being dropped from the course. Each student is 
responsible for lessons missed due to absences. Thus, it is suggested that each student secures lessons notes from a 
student who attended the class. 
 
 BIBLIOGRAFÍA GENERAL:  
• Seligson, Oxenden (2007). New English File Elementary. Edinburgh, UK: Longman. 
• Oxenden C. New English File. Oxford University Press  
• Klippel F. Keep talking. Cambridge University Press, Cambridge. 
• Lee W.R. (1979) Language Teaching games and Contests. Oxford University Press, Oxford. 
• Murphy R. (1995) English Grammar in Use. Cambridge University Press, Cambridge. 
• Seidl J. (1994) Grammar Four. Oxford University Press, Oxford. 
 
CIBERGRAFÍA: (General, específica, bases de datos) 
www.woodlands-junior.kent.sch.uk/interactive/literacy www.teachingenglish.com 
www.englishlearning.com 
www.esllearning.com 
www.englishgrammar.com   
l   
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INGLÉS – LEBEI 
BASIC ENGLISH COURSE 
 
SYLLABUS NEGOTIATION 
(Annex 16) 
PEDAGOGICAL INTERVENTION 
STAGE 1:  
 PREPARATION FOR LANGUAGE LEARNING 
 SYLLABUS NEGOTIATION 
Instruction: Please read and discuss the following statements related to language learning. After that, read 
and make some agreements and suggestions about the course program. You can write down your points of 
view on a piece of paper and then have the oral socialization. 
1. Share what your expectations are about this 
course 
 
 
2. Why do you want to learn English?  
 
3. How motivated are you to learn English?  
 
4. What kind of things do you like to learn English?  
 
 
 SOCIALIZATION OF BASIC 1 SYLLABUS 2012 – II 
6. What things of the syllabus sound attractive for 
you and what things would you change in it 
according to your own needs or interests?  
 
7. According to the methodology and evaluation 
what can you say or suggest?   
 
8. What other methodological strategies could you 
suggest that can help you in your learning process?  
 
Adapted from O’Malley et al.(1985 a: 24 
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SYLLABUS NEGOTIATION EVIDENCE 
(Annex 17) 
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LICENCIATURA EN EDUCACIÓN BÁSICA CON ÉNFASIS EN INGLES 
BASIC ENGLISH I  
 
PLANNING DESIGN OF UNIT  
(Annex 18) 
 
DATE:  16th October – 19th October 
CLASS: Basic one 
LENGHT OF UNIT: 8 hours 
NAMES: 
 
STAGE 1.   
 
1. Revision and reflection of class activities of unit 3  
 
A. Reviewing previous learning topics 
Some important things we learnt in the previous activities worked in classes were: 
 
_______________________________________________________________________________ 
 
The best exercises practiced in the class were: 
 
_____________________________________________________________________________ 
 
 
The language skill(s) that helped us to learn new things were:  
 
______________________________________________________________________________ 
 
Time average we spent outside the class to work on our English learning process daily was ______ hours 
daily / weekly. Is there any person in the group that considers to work more or less time than the others?. 
Explain 
 
Activities we did in group outside the class to work on our English learning process were:  
 
________________________________________________________________________________________
________________________________________________________________________________________
____________________________________________________________________________   
 
Problems we had when working with the activities INSIDE    /   OUTSIDE THE CLASS    WAS   / WERE: 
 
 
____________________________________________________________________________________ 
 
Relevant aspects when we worked with others is:  
 ____________________________________________________________________________________ 
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 SOCIALIZATION OF NEW LANGUAGE TOPICS OF UNIT 4. 
 
Instruction: In small groups read the planning of unit 4 and then you can suggest some changes if you 
consider them necessary in terms of English learning skills and activities according to our own necessities and 
preferences. 
  
GOAL:   To give a short speech about likes and dislikes  
INPUT:  The teacher shares an internet text about a person. 
MATERIALS: Textbook, USV, Internet (web pages, videos, blog) 
ACTIVITIES: 
1.  Listening: Listening to people talking about their preferences, likes and dislikes. 
 
2.  Reading: Reading different texts in the book, the blog and a short story.  
 
3.  Writing: Mail describing my favorite day; mind map of Sinbad the sailor short story;  
 
4. Speaking: Talk about preferences, likes and dislikes. 
 
6. Suggested further activities. 
    Understanding that learning a foreign language could be hard and difficult sometimes, you  
     will find some important tools which are going to be helpful in order to improve your English 
     learning process. 
 
 English learning community: 
http://englishlearningcommunity.ning.com/main/authorization/signIn?target=http%3A%2F%2Fenglishlearningc
ommunity.ning.com%2F 
 Games ( vocabulary)  http://www.shockwave.com/gamelanding/texttwist.jsp 
 Dictionary  http://www.phraseup.com 
 Pronunciation http://www.forvo.com 
 Creative writing http://www.pimpampum.net/phrasr 
 Translate http://transl8it.com 
Have fun and enjoy them !!!! 
 
SETTING: Classroom: group work, pair work, individual work; multimedia room: collaborative work   
ROLE OF THE TEACHER (guide on learner training, and language training) 
ROLE OF THE STUDENT (learning strategies development and skills training) 
TIME:  8 hours 
SUGGESTED CHANGES OR PROPOSALS FOR THIS LESSON:  
 
 
 
 
STAGE 2: Development of the unit contents. 
STAGE 3: ANNEX 12 
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PHOTOS WHEN HAVING DIALOGUES  
(Annex 19) 
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SAMPLE OF ANSWERED SURVEYS 
(Annex 20) 
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 STUDENTS’ REFLECTIONS 
(Annex 21) 
 
 
Subject 3 
 
 
 
Subject 6 
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STUDENTS’ REFLECTIONS 
(Annex 22) 
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STUDENTS’ REFLECTIONS 
(Annex 23) 
 
 
 
 
From Lizzetd Sáchica to You  
Sent Oct 10 
the benefits that English community 
learning give us are many, for instance 
the page has the option BBC, in this 
option there is a lot activities for solve 
like the crossword or animated videos 
that let us to learn in a more didactic 
form. 
This elements let us to develop the 
ability from to learn the english 
language in a context more interactive, 
so is very important to use this tools 
and take advantage it. 
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STUDENTS’ REFLECTIONS 
(Annex 24) 
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GUEST’S BLOG AND STUDENTS RESPONSES 
(Annex 25) 
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STUDENT’S REFLECTIONS 
(Annex 26) 
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THE THREE DIFFERENT ASSESSMENT CUTS OF THE BASIC ENGLISH I COURSE 
(ANNEX 27) 
 
 
TAKEN FROM CONDOR.  DISTRITAL UNIVERSITY WEB PAGE 
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STUDENT’S WRITINGS IMPROVEMENT ALONG THE PROCESS 
(Annex 28) 
WRITING ACTIVITY SECOND WEEK OF AUGUST 
 
 
WRITING ACTIVITY IN AUGUST 
FROM THE BLOG 
From Lizzetd Sáchica to You  
Sent August 30, 2012 at 9:33pm  
until today i have done a little things 
as listen to music and download the 
lyrics, more or less a hour in the 
afternoon; whit it, i have learn some 
new words of vocabulary and to learn 
about others types of music... 
 
WRITING ACTIVITY TAKEN FROM FINAL EXAM 
 
 
 
WRITING ACTIVITY IN OCTOBER 
FROM THE BLOG 
 
Reply by Lizzetd Sáchica on October 
27, 2012 at 5:33pm 
This new talks about the competition 
between two cell phone companies. 
So Slim's company called American 
mobile was accused unfair fees 
receivable its users, and for this 
reason American mobile was slapped 
with a $6.6 million fine. 
 The richest man who is called Carlos 
Slim defends his wireless market. 
 He said that in Colombian is no 
monopoly in cell phone market, too he 
said monopoly is when there is only 
one, but when there is more than one 
then there isn't monopoly. 
 For other way other interesting new 
talks about Colombian's Foreign 
ministry on Saturday expressed solidar 
with Cuba and Haiti because hurricane 
sandy has killed dozens people and 
collapsed many houses.t other 
interesting topics are mentioned in 
the news found in this web page? 
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